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The University of Akron 
College of Education 

 
CONCEPTUAL FRAMEWORK 

 
History of the Conceptual Framework 

The College of Education developed its first conceptual framework in 1987 to delineate a shared 

vision for teacher education programs.  At that time, the College of Education (COE) was guided by a 

steering committee comprised of representatives from each of the academic departments.  This steering 

committee initiated an extensive review of all teacher preparation programs.  This review identified 17 

Beginning Teacher Competencies (BTCs) that all preservice teachers were expected to acquire during 

their educational programs.  Core courses were also developed to provide the knowledge base for the 

newly established BTCs.  The theme, Educator as Decision Maker, was identified to provide coherence to 

the programs.  In 1991, the Teacher Education Assembly (TEA) was created to oversee matters regarding 

the new program and any future program revisions.  The Teacher Education Assembly was a standing 

College of Education advisory committee with all departments and programs for teacher licensure, the 

College of Arts and Sciences, the College of Fine and Applied Arts, University College, and practitioners 

from the P-12 sector represented.  In 1996, the BTCs were aligned to the Interstate New Teacher 

Assessment and Support Consortium (INTASC), and in 2000 the Ohio/INTASC standards were formally 

adopted by the College of Education as the principles for initial teacher preparation program design.  In 

2007, Ohio approved and implemented new state standards for the Teaching Profession and for Principals 

that have been aligned with Ohio/INTASC standards. 

 The College of Education Conceptual Framework has undergone regular review and evaluation.  

During the winter of 2001, a group of stakeholders from the professional community collaborated on an 

examination and a major revision of the conceptual framework for the College of Education.  The group 

included faculty, candidates, P-12 stakeholders, and nationally certified teachers.  The goal of this review 

was to revise the Conceptual Framework so that it might better reflect the current emphasis on standards-

based programs, the importance of outcomes assessment in teaching and learning, and the inclusion of 
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guiding principles for both P-12 licensure programs and other programs in the unit.  In spring 2007, a 

group of stakeholders from the professional community was once again convened to review the 

framework for continued relevance and applicability.   In fall 2007, the Professional Education Council 

(PEC), formerly known as TEA, was charged with a self-study of all NCATE Standards and the 

Conceptual Framework.  The results of that self-study indicated that the supporting documentation for the 

Conceptual Framework needed to be updated and the language needed to be more inclusive so that all 

programs within the Unit were reflected.  In addition, it was determined that candidate proficiencies 

needed to be developed and included.  Candidate proficiencies were developed and aligned with the new 

state and national standards.  These proficiencies were approved by College Council in spring 2008.  

Dispositions were also revised and approved in spring 2008. 

VISION AND MISSION STATEMENTS  
 
University of Akron Mission Statement: 

The University of Akron, a publicly assisted metropolitan institution, strives to develop 
enlightened members of society.  It offers comprehensive programs of instruction from associate 
through doctoral levels; pursues a vigorous agenda of research in the arts, sciences and 
professions; and provides service to the community.  The University pursues excellence in 
undergraduate and graduate education, and distinction in selected areas of graduate instruction, 
inquiry, and creative activity. 

 
College of Education Mission Statement: 

The University of Akron’s College of Education is a community of professionals whose 
purpose is to provide leadership for community well-being through standard-setting programs 
that enhance teaching, learning, and human development; research and inquiry; and outreach.  
We develop ourselves and others through continuous improvement and through a 
commitment to these core components of professional practice and scholarship: Knowledge, 
Technology, Diversity, and Ethics. 
 
It is the vision of the College of Education that we will expand our contribution to evidence based 

and ethical decision making in all that we hope to accomplish through our Standards Based Programs, 

Research and Inquiry and Outreach as well as through congruence with the Mission University and 

College Mission Statements.  As noted in the University of Akron Mission Statement, “….our 

metropolitan institution strives to develop enlightened members of society.”  The College of Education 

identifies the need to prepare candidates consistent with our Conceptual Framework theme, Educator as 
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Decision Maker.  It is our belief that the term “enlightened” is congruent with the preparation of educators 

who demonstrate those skills necessary to make evidence based and ethical decisions.  The University of 

Akron Mission Statement also indicates that we “pursue excellence in undergraduate and graduate 

education and distinction in selected areas of graduate instruction, inquiry and creative activity.”  As 

noted above, the College of Education Conceptual Framework identifies decision making that is guided 

by a solid foundation in knowledge, diversity, technology and ethics in addition to identifying those areas 

which reflect our goal of excellence in standard setting programs, research and inquiry and outreach.  

Therefore, both The University of Akron Mission Statement and the College of Education Conceptual 

Framework seek excellence in “…education, research and other creative endeavors.”  The College of 

Education Conceptual Framework is specifically aligned with the College Mission Statement with the 

core components of professional practice and our commitment to standard setting programs, research and 

inquiry and outreach embedded within the Mission Statement. 

PHILOSOPHY, PURPOSE AND GOALS OF THE UNIT 
 

Our programs are based on the belief that all individuals can learn (Ladson-Billings, 1992) and 

the learners themselves are key to the teaching and learning.  We consider learning to be a dynamic and 

“inquiry-based process” that occurs between the learner, teacher and environment.  We believe that we 

should prepare all educators as decision makers.  We further believe that in order to prepare these 

decision makers, they must have a solid foundation in knowledge, technology, diversity and ethics. 

 We believe that it is not sufficient simply to “teach about” or expose candidates to knowledge and 

we believe that it is not sufficient to simply tell candidates that all students can learn.  We concur with the 

premise as stated by Argyris and Schon (1974) that “learning a theory of action so as to become 

competent in professional practice does not consist of learning to recite the theory; the theory has not 

been learned in its most important sense unless it can be put into practice” (p. 12).  This premise is not 

specific only to theories.  Rather, this premise incorporates all forms of knowledge, skills and 

dispositions.  We are accountable for determining that graduates have a solid understanding of 

knowledge, skills and dispositions, know how to generalize these skills to their unique needs and then 
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apply them appropriately.   We acknowledge that we are also accountable to facilitate the development of 

those skills necessary for lifelong learning and the motivation to continually examine previously held 

beliefs against new research and innovations. 

 We believe the faculty play a critical role in achieving our stated aim.  The faculty are a 

community of professionals with wide-ranging specialties and strengths but firmly committed to the 

folllowing common goals:  (a) To prepare and support candidates to become professionals at all levels 

and across a range of school and community settings for the challenges of the 21st century and (b) to 

prepare the personnel for schools, colleges, and community agencies contributing to the positive impact 

of education and strengthening the research and knowledge base of the discipline.  To this end, they strive 

to help candidates develop the requisite knowledge, skills, and dispositions of the profession and to guide 

them in developing purposeful ways to adapt and contribute to a constantly changing society.  Faculty 

members have a responsibility to provide the best possible preparation and professional development for 

all candidates.  Further, there is an obligation to prepare these candidates with state-of-the-art knowledge 

from both research and evidence based practice.  Inquiry is stressed in all candidate programs.   

The goal of the College of Education is to meet the comprehensive charge of our mission through 

initial, advanced and allied programs.  Underlying the structure and content of our programs is the 

assumption that initial, advanced and the allied programs are professions in the highest sense of the word, 

or as Lee Shulman (1987) characterized them,” learned profession[s].”  Preparing quality teachers and 

other professionals is at the center of our mission.   

Within the College of Education, our goals are defined under the theme of Educator as Decision 

Maker.  Specifically, we strive to have outcomes that reveal that each and every one of our graduates 

optimally and positively impact the well-being of those for whom they provide professional and 

educational services.  It is our goal that our outcome measures reflect that our graduates demonstrate 

exemplary skills in the areas of knowledge, technology, diversity and ethics.   It is our hope that our 

graduates will be culturally aware and consider diversity issues as they make decisions that will impact 

the well-being of the students, or clients, and the community.  It is our goal that our graduates will always 
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adhere to the highest standards of professional conduct, ethics and standards as identified by learned 

societies and licensure granting boards/departments.  Lastly, it is our hope that our graduates will remain 

life-long learners and continuously utilize feedback to reflect upon and improve their teaching and 

services.   

Our goals and outcomes are not specific only to our candidates and graduates.  We also support 

the scholarly research, service and teaching of our faculty members so that they may also make 

significant impact upon the well being of local, state, national and international communities.  It is our 

goal that our administrators, faculty and staff are recognized as contributors to our metropolitan area as 

well as in distant settings for their contributions to scholarly service and learning. Our goals and outcomes 

are congruent with Boyer (1997) and Grossman and Loeb (2006) who recommend that universities, with 

our tangible and intangible resources, respond to the needs of society and contribute to the well being of 

others.  Our goals and outcomes are also consistent with the observation that the educational community 

is called upon to ensure that all learners obtain high quality instruction from highly qualified instructors 

(Zientek, 2007). We also believe that the candidates should receive high quality instruction from the 

members of the university community defined as those University of Akron Colleges outside of the 

College of Education. 

A systemic review of teacher education programs and productive strategies for evaluating 

outcomes are increasingly important for the improvement of programs (Darling-Hammond, 2006; 

Zientek, 2007).  We concur with this need for on-going examination and include a goal that reflects 

efforts for the continuous improvement of our programs and faculty development using assessment data 

obtained from multiple sources.  The university, schools, and community agencies work collaboratively 

toward commonly established goals that mutually benefit all participants.  We believe that improvement 

comes about through this assessment and collaboration and is central to achieving the University and 

College Missions.   

 Our goals cannot be achieved in isolation.  Therefore, the university, schools, and community 

agencies collaboratively work together toward commonly established goals that mutually benefit all 
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stakeholders.  We believe that improvement in education comes about through this collaboration at many 

different levels and sites and is central to achieving our college goals as reflected in our outcomes.  Our 

goals include outreach, maintenance and expansion of our collaborative relationships within the College 

and University, the metropolitan community and in national or international settings. 

 The faculty is comprised of three groups: professional education faculty, clinical faculty and 

school faculty.  The professional education faculty includes individuals who teach education courses, 

teach content courses, provide services to candidates or administer the unit. In addition, we have 

professional education faculty who teach in higher education, counseling, and sports science and 

wellness.  Other professional education faculty include those who supervise field experiences, student 

teaching, and internships. These are identified as clinical faculty.  At times, professional faculty members 

are also in the role of field and student teaching supervisors.  Cooperating teachers consist of licensed 

practitioners in P-12 schools and community agencies who provide on-site instruction, supervision, and 

direction of candidates during field-based experience and clinical practice.   

We also recognize that the College of Education and The University of Akron are part of a larger 

regional, state, national and international system.  We are firmly committed to being a strong presence in 

these communities.  Taken in total, it is our hope that all members of our unit and graduates achieve the 

goals.  It is our belief that we will always strive toward 100% accomplishment of these goals and 

continually strive to identify our areas of excellence so that we may positively impact communities at 

every level. 

COLLEGE OF EDUCATION KNOWLEDGE BASE 

Theme and Core Components 

 For more than two decades, the theme of “Educator as Decision Maker” has provided coherence 

to our programs.  Successful professionals in the 21st century must possess decision-making skills that 

are related to problem solving and critical thinking that will enable them to understand, reflect, and make 

decisions in practice relative to new research and insights from education and allied fields (Bransford & 

Stein, 1994).  We strongly believe that teaching is a cognitively complex act (Borko & Putman, 1996; 
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Bransford, Derry, Berliner & Hammerness, 2005) and that decision-making is a key part of the 

educational process (Sergiovanni & Starratt, 1993).  We concur with Fenstermacher (1986) that our 

responsibility in education is to educate teachers and allied professionals to reason soundly about their 

teaching as well as to perform skillfully.  The role of decision-maker is critical and has shaped the model 

of our programs.   

We recognize that our theme of Educator as Decision Maker must be inclusive, as far as possible, 

of all programs in the Unit.  In order to meet the challenges of changing demands and conditions, it is 

necessary to utilize reflective processes and make decisions in consideration of the context of their future 

work settings. In an effort to expand our leadership for community well being and enhance our overall 

effectiveness we need to continuously examine the purposes for which these decisions are made and with 

which partners we will be making them. 

 Logical and orderly progression should guide a candidate’s passage through the program.  

Inherent in all programs is the notion of building blocks, basic knowledge, skills, and dispositions that 

develop optimum decision-making throughout the program.  Courses, field experiences, assessments and 

guidance are planned and our candidates should see them as connected in their objectives, subject matter, 

and day-to-day applications of theory into practice.  The educational programs include a balanced 

offering of foundations in general education, intensive study in teaching, administration, counseling, and 

sports science and wellness content areas, and those professional courses and other learning experiences 

which attempt to combine theory and practice as applicable to specific program/course of study.  

Furthermore, all Unit programs in the College of Education reflect the core components of professional 

practice and scholarship identified in the Mission Statement: Knowledge, Technology, Diversity, and 

Ethics.  These components do not exist as separate entities but instead are incorporated in each program 

and are integrated in the planning and delivering of instruction and assessing the effectiveness of our 

programs and unit.  An elaboration of these important components follows: 
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Knowledge 

Professional Practice Candidate Proficiencies Related to Expected Knowledge, Skills, and Dispositions 

for all Programs within the Unit: Initial, Advanced and Other School Personnel: 

Core Component: Knowledge 

Candidates will: 

K1.  demonstrate knowledge of the content necessary for optimum practice and/or research in 
their respective employment settings (content knowledge). 

K2.  demonstrate an understanding of students’ and individuals’ cognitive, social, academic, 
linguistic, physical, and emotional development to explain and present  content in multiple 
ways that facilitate cognitive, academic achievement, linguistic, physical and affective 
development (pedagogical knowledge). 

K3.  demonstrate knowledge of the interaction of subject matter and effective strategies to make 
cognitive, academic achievement, linguistic, physical and affective growth attainable for all 
students and individuals (pedagogical content knowledge). 

K4.  demonstrate an understanding of professional, state and institutional standards, the role of 
assessment, and the use of formative and summative assessments, and data to facilitate 
learning and provision of effective professional services.   

 
 

Educators who are effective decision makers must demonstrate the ability to synthesize, 

generalize and apply content knowledge, pedagogical knowledge, professional knowledge and 

pedagogical content knowledge in the educational setting.  The educational setting is defined as the 

context of the community and family, the building, the classroom and the individual child.  As Scheeler 

(2008) observes, there is a need to prepare preservice teachers in a manner that allows for the 

generalization of newly acquired knowledge and skills across settings and across time. Grossman and 

McDonald (2008) refer to the generalization of knowledge and skills as pedagogies of enactment. 

Preservice teachers have opportunities for enactment of skills and development an attitude for enactment.  

 It is this ability to generalize knowledge and skills that is at the heart of the Educator as Decision 

Maker theme in The University of Akron College of Education Conceptual Framework.  Therefore, The 

University of Akron College of Education strives to utilize the techniques identified by Scheeler (2008) to 

promote retention and generalization of this body of professional, pedagogical content knowledge, 

content and pedagogical knowledge past graduation, Specifically, those techniques include immediate 

feedback on performance, training to mastery and allowing for significant practice of these skills.  This 
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occurs at all levels of their program and is especially evident in carefully planned and scaffolded field and 

clinical requirements.  It is through these planned programmatic activities that knowledge is made 

authentic and generalization is facilitated.   

In addition, educators who are effective decision makers demonstrate the ability to apply critical 

thinking skills so that they can evaluate the efficacy of scientific research (professional, content and 

pedagogical) as it applies to their data- driven decisions.  While knowledge synthesis, generalization, and 

application require a level of inherent ability, it is also necessary to impart the skills necessary to critically 

evaluate research and educational progress.  Recent developments and national policy have enhanced the 

emphasis upon data based decision making, analysis and critical thinking as part of the decision making 

process for educators.  The implementation of No Child Left Behind has increased the emphasis on 

utilizing testing data for decision making purposes and for program planning and evaluation (Braden, 

2007).  This relatively recent innovation has resulted in a rethinking of pedagogical knowledge and 

emphasizing a continuous feedback approach that will continually improve the quality of educational 

services. 

Teacher preparation once involved providing candidates with a body of pedagogical knowledge 

about the characteristics of the learners, the characteristics of good teaching and methods by which to 

integrate content into instruction.  Candidates then graduated with this body of knowledge without a real 

understanding of how to evaluate the efficacy of research or methods that developed after they had 

graduated and were employed as professional educators.  Because they were minimally instructed in 

research and data analysis, they did not have the skills to evaluate practice against new and current 

scientifically based research.  This recent emphasis on data analysis as it impacts student learning, now 

requires pre-service teachers to develop a knowledge base that will permit life-long learning, reflection 

and decision making in an authentic, dynamic and ideal manner.   

Darling-Hammond (2000) concluded that teachers must possess both pedagogical and content 

knowledge relative to their licensure area.  Because The University of Akron College of Education 

embraces diversity and inclusive models of education, this body of pedagogical knowledge must be 
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expanded to include how issues of diversity may impact the manner in which content knowledge is best 

disseminated.  In addition, skills with technology as they apply to pedagogical knowledge are also 

critically important for the pre-service teacher.  Lastly, pedagogical knowledge can only be applied in a 

manner that is legally and ethically sound.  Taken in total, the Conceptual Framework Core Components 

of Knowledge, Technology, Diversity and Ethics can be considered as dynamic, interwoven, and fluid.  It 

is the ability to apply these components that results in a truly effective and exemplary Educator as 

Decision Maker.    

Each program in the College of Education is grounded in a content knowledge base derived from 

research, theory, and “wisdom of practice” in the respective fields.  Incorporated in each knowledge base 

is the content knowledge specific to the field.  In addition, professional knowledge includes the social, 

cultural, historical, and philosophical nature of the field.  The field may be considered as the field of 

education or the field respective to the content area.  For the preparation of teachers, four types of 

knowledge have been identified: content knowledge, professional knowledge, pedagogical content 

knowledge, and pedagogical knowledge (Shulman, 1987).  Our collaborations with faculty in Colleges of 

Arts and Sciences and Fine and Applied Arts are designed to strengthen both pedagogical and content 

knowledge. 

We concur with Borko and Putnam (1996) that teachers must possess knowledge about teaching, 

learning, and the learners. Fives and Buehl (2008) added assessing learning, motivating students, and 

maximizing learning for diverse classrooms to the pedagogical knowledge needed by teachers. A 

foundation of Core Courses supported by a detailed knowledge base forms the basis of all initial P-12 

programs.  Coursework is strategically sequenced for candidates to acquire knowledge about 

understanding of the characteristics of the learning population, assessment and communication of 

learning, effective and ethical classroom management and motivational strategies, and instructional 

techniques to create positive and safe learning environments.  All work together to produce the type of 

professional teacher described by Shulman (1999):  “A scholar, an intellectual, and a knowledge worker 

oriented toward the interpretation, communication, and construction of such knowledge in the interests of 
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student learning” (p. xiii). In addition, the skills are taught in an authentic manner so that this knowledge 

is considered as interdependent.  Specifically, it was a determined that content in assessment and 

classroom management would be best taught in an integrated manner thus stressing the need for the 

preservice educator to embed these concepts in their day to day and sometimes hour to hour planning.   

In all programs in the College of Education, our candidates learn by high quality, well planned, 

and supervised field observations/ participation, clinical experiences, internships, and practica.  Kennedy 

(1999) states that merely observing professionals in the field does not result in better professionals. The 

preservice teachers need opportunities for enactment of teaching skills in the field (Grossman & 

McDonald, 2008).  At The University of Akron, College of Education, our field experiences are carefully 

planned and organized so that information learned within the classroom is reinforced and supported by 

observation.  In addition, assignments are aligned with the field experiences so that the students have the 

opportunity to synthesize, generalize and apply knowledge in authentic settings.  Lastly, these experiences 

provide an opportunity to connect classroom learning objectives to a frame of reference for discussion 

and development.  This model provides an opportunity for the use of “innovative pedagogical strategies 

to verify that learning is applied to real problems of practice” (National Commission on Teaching and 

America’s Future, 1996).   

In addition to being an integral part of candidate programs, inquiry is stressed in faculty 

scholarship.  It is the responsibility of the faculty not only to prepare our candidates with state-of the art 

knowledge but also to contribute to this knowledge through their own research and scholarly endeavors.  

The college values both qualitative and quantitative epistemologies and considers action research as an 

approach especially relevant to practitioners.  As indicated above, it is critical that our pre-service 

educators develop those critical thinking abilities necessary to evaluate research as long as they remain in 

the profession.  

Taken in total, our Conceptual Framework Theme and Core Components have withstood the test 

of time and continue to be supported by current research.  In addition, our Core Component of 
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Knowledge has expanded such that we include those higher order skills so necessary for those preservice 

educators and professionals soon to enter and make a positive impact in their respective fields. 

Technology 

Professional Practice Candidate Proficiencies Related to Expected Knowledge, Skills, and Dispositions 

for all Programs within the Unit: Initial, Advanced and Other School Personnel: 

Core Component: Technology 

Candidates will: 

T1.  demonstrate an ability to integrate appropriate technology to facilitate learning and 
development for all students and individuals. 

T2.  demonstrate an ability to use technology for assessment, analysis of data, and research to 
support and enhance student learning and individual development. 

 

Technology is reciprocally related to pedagogy and learning outcomes in that effective instruction 

and curriculum determine appropriate use of technology and that technology supports effective instruction 

and curriculum.  “Education reformers have stressed the importance of (a) involving candidates in 

challenging, authentic tasks performed with tools comparable to those of professional practitioners and 

(b) leveraging the intellectual and social resources available through collaborations” (Means, 2000).  It is 

not sufficient that our candidates develop the knowledge and skills to use technology.  We have to help 

them see the potential and capabilities as well as the limitations of technology.  Research has shown that 

the use of technology can increase student engagement, motivation, and achievement (Kahveci & 

Imamoglu, 2007; Roschelle, Pea, Hoadley, Gordin, & Means, 2000; Rovai, Ponton, Wighting & Baker, 

2007) and that carefully designed instruction positively affects student achievement.  Technology is also 

used from a data perspective for assessment and decision-making.   

 The College of Education believes that the integration of technology into a learning environment 

will empower candidates to move beyond traditional teaching and learning boundaries. The College of 

Education will strive to provide such an environment, so that it enables a candidate to develop the 

technological literacy and expertise to be a digital citizen. According to the Committee on Innovation and 

Technology of the American Association of Colleges for Teacher Education (AACTE), curriculum 
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should simultaneously integrate knowledge of technology, pedagogy, and content. The Technological 

Pedagogical Content Knowledge (TPCK) model is a type of knowledge that teachers utilize every time 

they teach (AACTE, 2008).  Through this model, teachers will be able to develop problem solving skills 

and a flexible understanding of teaching with technology. Teachers should be able to understand the 

affordances and constraints of technology and not feel pressured to apply technological tools evenly 

across the different subject areas (AACTE, 2008). “TPCK is a solid foundation for meeting the challenge 

of teaching all children with technology” (AACTE, 2008, p. 51).  Therefore, teacher education programs 

should start their students on a path to make a life-long commitment to improve knowledge about the 

context of integrating technology into the classroom.  

As technology is a constantly evolving resource, it is important that we as a college develop an 

ongoing vision of the use of technology for instructions and data management.  One such vision for the 

integration of education and technology was provided by Jonassen, Peck and Wilson (2008).  It is 

increasingly clear that technology is much more than hardware.  The task for instructors is to effectively 

utilize multiple forms of technology to support their teaching and student learning.  Throughout all 

programs, candidates need to experience these multiple forms of instructional technology modeled 

confidently and skillfully by faculty and be afforded multiple opportunities to develop their own 

knowledge and skills with technology through guided practice and performance.  In preparing teachers we 

believe that in affording them these multiple opportunities they gain a high confidence level to integrate 

technology into their daily practice and through this “meaningful technology use can come closer to being 

the norm, rather than the exception, in our K-12 classrooms” (Wang, 2004, p. 242).   
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Diversity 

Professional Practice Candidate Proficiencies Related to Expected Knowledge, Skills, and Dispositions 

for all Programs within the Unit: Initial, Advanced and Other School Personnel: 

Core Component: Diversity 

Candidates will: 

D1.  demonstrate knowledge, skills and dispositions necessary to meet the individual needs of 
students and individuals based on gender, socio-economic status, racial, ethnic, sexual 
orientation, religion, language and exceptionalities (both disabilities and giftedness).  

D2.  demonstrate dispositions that value fairness and learning for all students and individuals. 
 

 Diversity in the United States is increasing in most communities across a broad spectrum of 

categories: socioeconomic status (with greater numbers in poverty), race, ethnicity, sexual orientation 

religion, language, and exceptionalities (both disabilities and giftedness).  Nearly 46% of the public 

school population is composed of students from a minority culture (National Center for Educational 

Statistics, 2005).  This trend has been used to make a case for “the demographic imperative,” that is, 

teacher educators and others must take action to address the inequality in opportunities and outcomes in 

the educational system (Banks et al., 2005).  The challenge for our society is valuing diversity and 

fostering equity (Banks, 2000).  We must prepare future professionals with the capability to be culturally 

responsive when working with students, parents, and the community (Banks et al., 2005).  Furthermore, 

they must understand that “education is not an island, but part of the continent of culture” (Bruner, 1996).  

The terms culturally responsive and inclusive classrooms suggest that schools and teachers need to 

develop classrooms that are supportive of children and accepting of differences (Banks et al., 2005).   

The University of Akron has identified diversity as a significant priority.  In 2004-05, The 

University of Akron developed its academic plan entitled, Design for the Future.   This plan celebrates 

our rich history as an institution in the areas of access and excellence.  The five design principles of the 

plan are Leadership, Engagement, Innovation, Inclusive Excellence and Assessment.  Inclusive 

Excellence is defined as “valuing differences with the intention of promoting learning, critical thinking, 

and personal enrichment of students that enables them to contribute to an increasingly diverse society and 
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world as graduates of the University” (Design for the Future, 2006, p.  6).  As an additional commitment 

to diversity, the University created a position and hired a Chief Diversity Officer in the spring of 2008.  

This hire resulted in focused opportunities for student and faculty development in the area of diversity.   

COE Diversity Vision Statement 

 Diversity, in all its multifaceted forms and expressions, is not an end in itself.  Rather, diversity is 

a means to a greater educational end founded on the pursuit, creation, and transmission of knowledge to 

all persons for the long-term betterment of society.  Through understanding, incorporating, and embracing 

diversity, the College community will promote learning, inclusiveness, acceptance, and respect for those 

with differing characteristics, lifestyles, and histories.  The creation of a learning environment that 

welcomes College-wide diversity is deemed essential for building an exemplary educational institution.  

Therefore, the College champions diversity as a value to be upheld through incorporating the following 

activities into its core vision: 

• Seeking to attract and retain diverse students, faculty, staff, and administrators. 
• Initiating and supporting activities that enhance College-wide diversity. 
• Fostering the attainment of knowledge, skills, and dispositions related to understanding 

diversity. 
• Developing a college culture that inspires, liberates, and transforms the perceptions of others 

regarding the positive nature of diversity. 
• Forming a College community mosaic that allows persons to retain their individuality while 

simultaneously contributing to the overall College-wide diversity vision.   
 
 Although diversity connotes difference, diversity is inclusiveness.  It embraces, but is not limited 

to, ethnicity, race, socio-economic status, gender, exceptionalities (both disabilities and giftedness), 

language, religion, sexual orientation and geographic area.  By building a College community that values 

diversity and academic excellence , which we hold as inseparable, we are continually renewed and 

enriched (College of Education Definition of Diversity).   

 The College incorporates cultural awareness through required courses, infusion of diversity in all 

programs and provision of field and clinical experiences in diverse settings.  Faculty receive professional 

development through the University, Institute for Teaching and Learning, and required College of 

Education activities.  Candidates and faculty have opportunities to work with diverse populations on 
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campus through Gear Up, Discover Diversity, Hispanic Day, BECOME, Race Week and collaborations 

with schools in our urban community, student teaching abroad, and community collaborations such as 

Mobile All-Stars Combating Diabetes (MACD).   

As identified above, The College of Education assesses candidate learning via the following 

prescribed proficiencies: (1) Candidates will demonstrate knowledge, skills and dispositions necessary to 

meet the individual needs of students and individuals based on gender, socioeconomic status, racial, 

ethnic, sexual orientation, religion, language and ,exceptionalities (both disabilities and giftedness; and 

(2) Candidates will demonstrate dispositions that value fairness and learning for all students and 

individuals with high expectations.   

Consistent with The University of Akron, the College of Education considers diversity of critical 

importance in all that we hope to accomplish.  This is demonstrated by the inclusion of Diversity as a core 

component of our Conceptual Framework and through coursework, field and clinical experiences, 

research, professional development and other diversity initiatives.   

Ethics 

Professional Practice Candidate Proficiencies Related to Expected Knowledge, Skills, and Dispositions 

for all Programs within the Unit: Initial, Advanced and Other School Personnel:  

Core Component: Ethics 

Candidates will: 

E1.   demonstrate an ability to collaborate and communicate with other educators, 
administrators, community members, students and parents to support student learning. 

E2.   demonstrate knowledge of and adherence to the roles and responsibilities of the profession 
and to respective professional ethics and codes of conduct including the Licensure Code of 
Professional Conduct for Ohio Educators.   

E3.   demonstrate ability to reflect on their effectiveness in helping all students or individuals 
learn and develop to their fullest potential.   

 

 The College of Education seeks (a) to create an ethical environment that promotes teaching and 

learning and fosters effective and fair decision-making, (b) to follow high moral and ethical principles in 

research, teaching, and service, and (c) to train candidates in acquiring high moral standards in their 
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development as professionals.  Fundamental to the above goals is the belief that all students can learn and 

all individuals can benefit from the types of teaching or strategies that our graduates offer in their 

employment settings.   

 In accordance with The University of Akron, the College of Education seeks to promote an 

ethical environment that supports (a) a culture of intellectual excellence, (b) respect for diversity, (c) 

caring, (d) civility, and (e) responsibility.  We have determined that these five cultural elements are 

essential in promoting an environment for effective teaching and learning, and effective and fair decision-

making.   

Intellectual excellence is crucial in academic preparation and faculty must maintain high levels of 

competency in content areas and pedagogical processes in order to guide candidates in developing parallel 

professional competence and excellence in their areas of training.  Respect for diversity creates an 

environment that increases individual and organizational understanding, enlarges knowledge, and nurtures 

a safe and secure environment for learning (Banks et al., 2001).  Care is the primary ethic of teaching that 

fosters development in both the caregiver and cared for (Mayeroff, 1971; Noddings, 2003, 2005).  Caring 

begins with knowing and requires listening, understanding and civil procedures to handle disagreement.  

For that reason, it is essential that we promote an environment that emphasizes democratic values as a 

way to handling conflict and difference, while respecting those whose views may not be shared by the 

majority.  Finally, we acknowledge that accepting responsibility for our decisions and assisting candidates 

in accepting responsibility for their actions and choices is also essential for ethical decision-making.  

Through effective interaction with candidates, faculty and staff enhance the candidates’ ability to engage 

in effective decision-making and help them develop as competent professionals. 

 The College of Education seeks to follow high moral and ethical principles in teaching, service, 

and research.  We emphasize the necessity of fostering a clear moral vision that balances organizational 

and collegiate goals with individual freedom and integrity in teaching, service, and research.  Creation of 

just and fair grading policies, research processes, and maintenance of confidentiality are fundamental 

parts of this effort.   
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We also embrace the challenge posed by Hilliard (1991) to foster “the will to educate all 

students.”  Darling-Hammond (1997) contends “widespread success depends on the development of a 

profession-wide base of knowledge along with a commitment to the success of all students” (p. 294).  

This is essential in our own teacher efficacy, and an essential commitment all our candidates need to have 

as they seek to be professionals in their respective fields (Bandura, 1997; Irvine, 2003; Weinstein, 2002).  

In addition, it is not enough to educate all students.  Rather, it is necessary to educate all students to the 

maximum extent possible and to the students’ optimum level of performance.   

 Establishing high standards for the moral dispositions of prospective teachers is an important 

mandate for teacher preparation programs (Sanger, 2008; Sherman 2006; Villegas, 2007).  This 

dedication to ethical environments and high moral and ethical principles is not complete without a 

dedicated commitment to help our candidates learn and implement these professional standards in their 

own development as professionals.   As stated above, we seek to model these moral standards in our 

teaching, research, and service.  We also provide direct instruction, where appropriate, about the ethical 

standards that guide professional practice within each of the disciplines represented through our College.  

Finally, we promote an environment where ethical discourse is fostered and where our faculty, staff, and 

candidates are engaged in an on-going examination of the values that shape our practice.   

The College seeks to design programs that facilitate teaching and providing services in an ethical 

manner.  As Osgupthorpe (2008) states, there are numerous reasons for wanting teachers with good 

dispositions.  These reasons include the responsibility of classroom teachers to act as role models for the 

students in their P-12 classrooms.  To this end, the College of Education has identified and approved eight 

dispositions to be assessed at specific transition points during the candidates’ programs (Appendix B).  

These dispositions are assessed utilizing performance on assignments and in field experiences.  The 

dispositions were developed by an ad hoc committee and approved by the College of Education, College 

Council in the spring of 2008.  In addition to these dispositions, the College of Education developed 

expectations specific to those in field settings in spring of 2007.  These professional dispositions are 

expected of candidates completing both undergraduate and graduate programs. 
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The systematic assessment of dispositions is essential so that the preservice educator can reflect 

on his or her professional growth.  While our approach to the assessment of dispositions began as a 

reactive effort to identify those students who were having difficulty, we realized that dispositions should 

be assessed in a regular and systematic fashion.  We acknowledge that ethical behavior/dispositions are 

amenable to learning given the right environment and supports.  To this end, we strive to facilitate the 

development of those dispositions that will be expected in their professional settings.   

ALIGNMENT WITH STANDARDS AND PERFORMANCE EXPECTATIONS 

 The college is committed to standards-based programs that prepare teachers and other school 

personnel for professional practice.  The conceptual framework reflects these standards and programs are 

aligned with them.  At the initial preparation level, the Ohio Standards for the Teaching Profession 

aligned with the Ohio Interstate New Teacher Assessment and Support Consortium (Ohio/INTASC) 

standards, criteria of the four PRAXIS domains, and standards developed by the national Specialized 

Program Associations (SPAs) provide the framework for our programs (see Appendix A: Ohio 

Standards).   

 Advanced programs for the continuing preparation of teacher and other personnel build upon and 

extend prior knowledge and experiences that support core understanding of learning and practices that 

support learning.  The Ohio Standards for the Teaching Profession (Proficient Level) aligned with the five 

propositions of accomplished teaching developed by the National Board for Professional Teaching 

Standards form the framework of program design for teaching at this level (see Appendix A: Ohio 

Standards).  As with the initial preparation programs, the guidelines of professional organizations are also 

used in developing each advanced program and alignment can be found in the individual program reports.  

The standards for the professional practice of school leaders are grounded in the knowledge and 

understanding of teaching and learning.  They provide the basis for programs, assessments, and 

professional development involving school leaders.  Programs in education administration are based on 

the Ohio Standards for Principals that have been aligned with the Educational Leadership Constituents 

Council (ELCC) standards and the Interstate School Leaders License Consortium (ISLLC) standards.   
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In addition, allied programs are based on the profession’s guidelines from organizations such as 

CACREP, ASHA, NASAD, NASD, and NASM, which set standards for the specific program areas.  

Separate reviews by these agencies attest to the quality of these programs. 

Professional standards provide a framework for thinking about program development, 

implementation, and assessment at initial and advanced levels.  The alignment of standards provides 

coherence to all we do and directs the development of a quality assessment system. 

ASSESSMENT 

 Assessment is a critical part of the continuous improvement cycle valued by the College of 

Education.  The college seeks to cultivate a culture in which assessment is an essential part of teaching 

and learning.  An outcomes assessment framework has been developed to provide an on-going review of 

the College’s effectiveness.  The program has two specific and complementary purposes based on Nine 

principles of good practice for assessing learning (AAHE, 1996) with additions offered by Banta et al.  

(1996) in Assessment in Practice:  (a) to improve learning and performance, and (b) to improve programs, 

program planning, and program development.  The guiding questions for program evaluation parallel the 

questions from Campbell, Melenyzer, Nettles, and Wyman (2000) and Darling-Hammond and Snyder 

(2000):  What do our candidates know and what can they do when they graduate?  How will we assess the 

extent to which our candidates have attained the standards that we have adopted?  What is the overall 

quality as evidenced by candidate performance?  What type of evidence will we offer to indicate quality?     

 The performance-based assessment system recognizes that assessment works best when it is 

embedded effectively within the context of unit and institutional systems (Stroble, 2000).  Consistent with 

NCATE Standard 2, we believe that learning needs to be authentic and connected to the practice.  

Furthermore, our vision of excellence in assessment recognizes the role of assessment to support and not 

merely monitor student learning (Stiggins, 2008).  We concur with Darling-Hammond (2006) and Diez 

(1998) that complex evidence of this learning requires multiple opportunities for candidates to 

demonstrate their growing abilities in a variety of ways.  As Shephard (2000) asserts, authentic learning 
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and assessment helps candidates develop the abilities to use knowledge in real world settings and the 

skills and dispositions that are essential to being an effective educator in all professions.   

 A systematic approach to the aggregation and analysis of data at critical points in the program to 

evaluate candidate learning and develop plans for improvement has been designed (Cochran-Smith, 

2003).  At the initial level, the points include admissions, entry to student teaching, exit from student 

teaching, program completion, and follow-up assessments.  At the advanced level, the points include 

admissions, mid-point, program completion, and follow-up. These transition points are graphically 

organized in the Assessment Models (Stroble, 2000).  As indicated, these assessments reflect the 

conceptual framework, state licensing standards and assessments, content and pedagogical standards for 

national specialized program associations, and NCATE standards.  An additional component of 

assessment is the ongoing advisement our candidates receive from admissions through program 

completion.   

In addition, the college aggregates and analyzes data that address NCATE standards related to 

support for candidate learning, which includes information regarding the field and clinical experiences, 

diversity, faculty, and unit governance.  Like data on candidate performance, these data provide evidence 

of the current situation and are used to make improvements for the future.  Evidence on candidate 

learning and support for learning are employed in a systematic way to establish a continuous cycle of 

improvement. 

CONCLUSION 

 The contemporary societal mosaic presents both formidable challenges and meaningful 

opportunities for the College of Education and Professional Education Unit to make a difference in the 

lives of students and contribute to the well being of the broader community.  We embrace these 

challenges and endeavor to develop in our candidates and in ourselves the knowledge, skills, and 

dispositions the future will require.  With a focus on the core components Knowledge, Technology, 

Diversity, and Ethics, the College strives to produce Educators as Decision Makers through our standard 

setting programs, research and inquiry and outreach.   


