[image: image1.jpg]Ohio Transfer Articulation Guide (TAG)
Education
3/9/2004 4:40 PM

The Education Transfer Articulation Guide is comprised of a transfer module for
teacher education that includes introductory level courses and a foundation of
general studies courses evaluated as appropriate for teachers and consistent
with academic content standards. These courses, as a whole, can be described
as the Transfer Assurance Guide (TAG) for Education.

The courses, as described in the TAG, comprise a pathway for students who
wish to complete a teacher education program. The Education TAG identifies
courses and describes learning objectives such that students can complete a
significant portion of a degree program at Ohio’s public colleges and universities
and be guaranteed that courses will transfer and apply to degree
requirements in Ohio’s public teacher education programs. Students will also
be able to transfer courses to many private institutions as well.

Specifically, the Ohio Transfer Articulation Guide (TAG) for Education
includes:

o General Education courses (both those already included in the Transfer
Module and those identified as appropriate to a teacher education
program and beyond the existing Transfer Module);

» Professional Education Module courses that serve as the foundation
for preparation into all licensure areas for teachers.

In addition, specific guidance is provided for students interested in pursuing a
degree leading to the following high need licensure areas!:

» Intervention Specialist (K-12)

» Middle Childhood Education (grades 4-9)
o Science
o Mathematics

e Adolescent and Young Adult (grades 7-12)

o Science, including chemistry, physics, earth science, life science
o Mathematics

Students interested in pursuing these licensure options will find a listing of
suggested Transfer Module courses as well as additional courses, either in the
content area or in teacher education that are beyond the Transfer Module.

! The licensure specific TAGs all build on the Professional Education Module and are still in the final
stages of development. These will be distributed for a review at a later date.
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A. Transfer Module (Required Hours and Semester Quarter
Disciplines)? Hours Hours
English 3 56
English Composition

Math 3 3
Natural/Physical Science 6 9
Arts and Humanities 6 9
Social/Behavior Sciences 6 9

24 35-36
B. Transfer Module (Licensure Specific Semester Quarter
Courses in the Transfer Module) Hours Hours

Transfer Module courses that are specific to teacher education.
Specific courses will differ for each licensure area. Additional detail
regarding these courses is contained in the Education TAG for
specific licensure areas.

16 24

C. Pre-Major and Major: Professional Semester Quarter
Education Module3 Hours Hours

Introduction to Education
This course is an introduction to the teaching profession. 3
Candidates utilize readings, explore themes, participate in field
experiences and produce carefully considered reflections in order
to broadly explore the purposes of schools in society and the
knowledge, dispositions, and performances required to be an
effective teacher today.

Educational Psychology

This course deals with the major theories of human development | 3 4-5
and learning, motivation, instructional strategies, assessment, and
examines similarities and differences in learners. The role of
factors in the students’ learning and development are considered.
Educational Technology

This course encompasses effectively identifying, locating, 3 4-5
evaluating, designing, preparing and efficiently using educational
technology as an instructional resource in the classroom as related
to principles of learning and teaching,

Individuals with Exceptionalities 3 4-5
This is a survey course covering the identification, developmental
characteristics, and intervention strategies for exceptional children
and youth across educational and community settings.

45

Total (Professional Education Module) 12 16-20

Total (with complete Transfer Module 52 76-80

? The Transfer Module is 54-60 quarter hours or 36-40 semester hours of courses in general education,
distributed as such: 1)English Composition; 2jmathematics; 3)arts/humanities; 4)social and behavioral
sciences; S)natural and physical sciences; and 6)Interdisciplinary Coursework. Many campuses have general
education requirements that go beyond the Transfer Module. As a general rule, courses selected for the
Transfer Module are 100-200 level general education courses. Part A (described above) reflects the minimum
number and distribution of courses/hours in the Transfer Module. Part B describes the remaining general
education hours possible within the Transfer Module.

3 Learning objectives for each course are more fully described in Appendix A and provide guidance for
determining the comparability of courses. These courses are part of regional articulations among many of
Ohio’s colleges and universities. In two regions, faculty worked together to develop a common syllabus for
each course. Other institutions are currently reviewing these syllabi for inclusion in additional regional
articulation agreements.
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The Education Transfer Assurance Guide is in response to the legislative
mandates in Amended Substitute House Bill 95 as well as the
recommendations of the Governor’s Commission on Teaching Success as
legislated in Senate Bill 2. Senate Bill 2, as amended and adopted on January
28, 2004, provided for the development of a statewide system for articulation
agreements among state institutions of higher education for transfer of students

pursuing teacher education programs. S.B.2 further specified that the following
be included in articulation agreements:

e A transfer module for teacher education that includes introductory level
courses that are evaluated as appropriate by faculty employed by the
state institutions of higher education;

o A foundation of general studies courses that have been identified as part
of the transfer module for teacher education and have been evaluated as
appropriate for the preparation of teachers and consistent with the
academic content standards (for P-12);

o A clear identification of university faculty who are partnered with two-
year college faculty; and

e The publication of the articulation agreement that is available to all
students, faculty and staff.

The Education TAG is responsive to both the legislative mandates and the
recommendations of the Governor’s Commission on Teaching Success. The
Professional Education Module represents the recommendations of a faculty
panel of more than 30 members. The Professional Education Module of the
Education TAG serves as the basis for preparation in all licensure areas for
teachers. In addition, more than 30 faculty have been involved in the
development of additional licensure specific pathways for teacher education
(intervention specialist (K-12), Middle Childhood Education (4-9) in science and
mathematics, and Adolescent and Young Adult (7-12) in science and

mathematics, These pathways go beyond the Professional Education Module
and are still being finalized.

The development of the Professional Education Module for statewide
articulation began regionally with the development of agreements between
institutions (public and private universities and community and technical
colleges) and the development of common course syllabi (attached).
Consequently, many faculty have already reviewed and adopted the courses
included in the Education TAG and institutional leaders have signed regional

agreements about the transfer of such courses and application to degree
requirements.

Courses in the Professional Education Module of the Education TAG are titled
generically, Descriptions and objectives are included for each course. The
course objectives were derived from the common course syllabi developed and
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Southeast and northwest Ohio also developed regional articulation agreements
and have reviewed the common course syllabi.

The Teacher Education Articulation Subcommittee (membership list attached)

of the Articulation and Transfer Advisory Council also reached consensus on
the following:

The Education TAG, Professional Education Module provides students
with the opportunity to complete 76-80 quarter hours or 52 semester
hours toward the requirements of teacher education programs in any
licensure area. In is intended that all of these courses and hours are
guaranteed to apply to any teacher education licensure area as
fulfillment of program requirements.

All public institutions of higher education that prepare teachers are
expected to comply with the recommended Education TAG for application
to program requirements. Private institutions are invited and
encouraged to participate.

The admission and residency requirements for all college and university
academic programs apply. The Education TAG does not replace the
admission and residency requirements. Transfer and “native” students
are to be treated the same with regard to program admission
expectations, residency requirements and the application of credit to
program requirements. Campuses may have requirements beyond the
Transfer Module and Education TAG, Professional Education Module, for
admission to teacher education programs (i.e. background check, grade
point average, Praxis I scores, required general education courses not
currently part of the Transfer Module).

The Education TAG, Teacher Education Module, is comprised of four
courses (generally titled), Every campus is expected to include these four
courses as program requirements (not electives) for every undergraduate
initial licensure program in the public universities. Teacher education
programs will need to identify the appropriate course that matches the
learning objectives for each of the courses in the Professional Education
Module. Some campuses may need to tweak program curriculum in
order to accommodate the transfer and articulation of these courses.

The learning objectives for each course in the Professional Education
Module of the Education TAG reflects the minimum objectives that
should be addressed in each course.

With regard to field experience, it was the consensus of the Teacher
Education Articulation Subcommittee that courses will transfer. If an
institution’s course does not have a field experience component, students
who transfer to some institutions will have to complete the field
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Fees may apply.

Committee members affirmed that if a student transfers a course and
field experience, both will transfer and be applied to the major regardless
of the inherent differences in the various institutions’ field experiences.

The Teacher Education Articulation Subcommittee recommends that the
Education TAG for specific licensure areas be consistent with other
established TAG’s with regard to sequenced courses (i.e. biology

sequence, chemistry sequence). Students should be encouraged to take
the full sequence of courses.

The Teacher Education Articulation Subcommittee is requesting that the
State University Education Deans endorse the Education TAG,
Professional Education Module and adopt the recommendations of the
committee.

The development of teaching standards, as noted in S.B.2, and as
recommended by the Governor’s Commission on Teaching Success, may
significantly influence the future requirements for teachers and
necessitate change in teacher education programs. These changes, as
well as changes to accreditation requirements, may require changes to
the Education Transfer Assurance Guide over time.
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Professional Teacher Education Module
Course, Description and Objectives

& W0

Introduction to Education
Educational Psychology
Educational Technology
Individuals with Exceptionalities
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Courses

Descriptions

Objectives

Introduction to Education

Revised by TAG Committee
5/27/04

This course is an
introduction to the
teaching profession.
Candidates utilize
readings, explore themes,
participate in field
experiences* and produce
carefully considered
reflections in order to
broadly explore the
purposes of schools in
society and the
knowledge, dispositions,
and performances
required to be an effective
teacher today.

* If an institution‘s
course does not have a
field experience,
candidates who transfer to
some of the institutions
will have to complete the
field experience
requirements of the
receiving institution
following transfer. Fees
may apply. Ifa candidate
transfers a course and
field experience, both will
transfer and be applied to
the major regardless of
the inherent differences in
the various institutions’
field experiences.

Candidates are expected to:

1. demonstrate familiarity with each of the
six themes as major components of the
teaching profession

2. cite examples of specific issues for each
theme and explain how the issues impact
the field of education.

Themes:

1. Standards-based Education

Introduction to the national and state

professional standards (including INTASC,

PRAXIS 111, SPA’s, NCATE/TEAC, and

state academic content standards) which

guide the practice of educators in today’s
society.

2. Professionalization

Exploration of the process by which people

are socialized into and are rewarded in the

field of education and the roles of institutions

in determining what it means to be a,

professional educator, or a member of the

teaching profession.
3. Diversity

Exploration of the various components of
diversity, including an awareness of multiple
categories that teachers need to recognize
and respond to in their teaching, how these
influence teacher expectations and student
achievement and how diversity is related to a
dynamic global society.

4. Democratic Issues/Social Justice
Exploration of the purposes of education
historically and currently for individuals,
groups and society.

5.  Curriculum and Instruction
Exploration of a variety of theories of
curriculum and instruction.

6. Legal and Organizational Issues
Exploration of the legal and organizational
context within which schools and teachers
operate.
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Courses

Descriptions

Objectives

Educational Psychology

This course deals with the
major theories of human
development and
learning, motivation,
instructional strategies,
assessment, and examines
similarities and
differences in learners.
The role of factors in the
students’ learning and
development are
considered.

Candidates are expected to demonstrate
Knowledge of

1. major theories of human growth,
development, and learning

2. differences in the way students learn

3. the role of language in learning and the
cultural influences on the development of
language

4. areas of exceptionality in students’
learning

5. major theories and concepts in motivation
and their relation to classroom instruction
6. factors in students’ school, home,
community, and culture than may influence
development, learning, and motivation

7. instructional strategies

8. principles of assessment

Candidates are expected to demonstrate
Skills in

1. writing about educational psychology
topics

2. identifying human development,
motivation, learning and instruction
principles in case studies

Candidates are expected to demonstrate the
following Dispositions:

1. an appreciation for the importance of
understanding diversity while teaching

2. a belief that all students can leamn
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Courses

Descriptions

Objectives

Educational Technology

This is a required course

It encompasses
effectively identifying,
location, evaluating,
designing, preparing and
efficiently using
educational technology as
an instructional resource
in the classroom as
related to principles of
learning and teaching.
Candidates will develop
increased classroom
communication abilities
through lectures,
discussions, modeling,
laboratory experiences
and completion of a
comprehensive project.

for all preservice teachers.

Candidates are expected to

1. develop basic technology competencies
through effective use of multiple operating
systems in this unit (This set of knowledge
and skills is the first of two sets of
foundations for the rest of the semester’s
activities.)

2. develop the basic understanding of
productivity and utility software capabilities
and be able to use a variety of applications.
(This set of knowledge and skills is the
second of two sefs of foundations for the rest
of the semester’s activities.)

3. develop the basic understanding of using
existing and emergent educational
technologies in achieving curricular goals
including classroom management,
curriculum design, and instructional
strategies. )

4. develop an understanding of copyright
law, use of copyrighted materials, software
licensing, and other ethical issues

5. develop the ability to align curricular
goals, instructional objectives, and the
capabilities of electronic media through the
principles of effective visual design,
specification of clear instructional objectives
and the production of electronic media in
various digital and non-digital formats.
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Courses Descriptions Objectives
Individuals with This is a survey course Candidates are expected to
Exceptionalities covering the 1. articulate current and historic foundations,
identification, theories, and philosophies of special
developmental education as well as overviews of current
characteristics and issues

intervention strategies for | 2. demonstrate an understanding of
exceptional children and definitions, identification procedures, causes,
'youth across education and prevalence of specific exceptionalities
and community settings. 3. demonstrate an understanding of the
continuum of placement options and service
delivery models for students with
exceptionalities, especially in relation to
general education

4. demonstrate an understanding and
kmowledge of the similarities and differences
in cognitive, physical, cultural, social,
emotional needs among students with and
without exceptionalities and the implications
of those for education and living.

5. demonstrate an understanding and
knowledge of etiological factors and .
differential characteristics of students with
exceptionalities and the educational
implications of these characteristics

6. present the effects exceptional conditions
may have on an individuals life, including
interpersonal relationships, social/emotional
aspects, psychological factors, intellectual
functioning, and language development

10
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Common Syllabus Guidelines

Educational Psychology
Reviewed by Patricia Hart, University of Dayton, for use by West/Southwest Region

Credit Hours 3
Prerequisite: Introduction to Psychology

Description

Major theories of human development and learning, motivation, instructional strategies,
assessment, and similarities and differences in learners are examined. The role of factors in the
students' environment that influence students' learning and development are considered.

Course Objectives and Outcomes

Knowledge: Students will demonstrate knowledge of
e Major theories of human growth, development, learning and classroom management

W)

* Differences in the way students learn
Role of language in learning and the cultural influences on the development of
language

e Areas of exceptionality in students learning

e Major theories and concepts in motivation and their relation to classroom iristruction

o Factors in students’ school, home and community and culture that may influence
development, learning, and motivation

o [Instructional strategies
e Principles of assessment

Skills: Students will demonstrate the following skills:
* Competence in writing about educational psychology topics

o Identification of human development, motivation, learning and instruction principles
in case studies.

Dispositions: Each student will

e Appreciate the importance of understanding diversity while teaching
o Believe that all students can learn

Core Topics to Be Addressed:
The list of topics below is central to this course. They are organized in a similar manner to that of

most of the popular text books. Topics are categorized as “Primary” if their focus is primary in
the course and “Secondary” if their focus is secondary.

Human Development: (Primary)
o Cognitive and linguistic (Piaget and Vygotsky)
e Personal, social, emotional ,and moral (Erikson, Kohlberg, Gilligan)
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e Interaction of genetic and environment influences including cultural aspects on
human development

Intelligence (Primary)
e Psychometric approach
e Multiple dimensions of intelligence: Multiple Intelligences (Gardner) and Triarchic
view of intelligence (Sternberg)
e Ways in which intelligence is culturally defined
Students as Diverse Learners (Primary)
» The role of race/ethnic, social class, and gender in learning and development
e Culturally congruent teaching
Exceptionality (Secondary)
e Types of exceptionality
e Legislation relevant to students with exceptionalities ( e.g. ADA, IDEA, Public Law
94-142)
Learning (Primary)
® Behaviorist views (Skinner, Pavlov - Classical Conditioning) basic concepts,
applications to classroom, limitations
Social cognitive views
Learning and cognitive processes
Knowledge construction and higher level thinking
Role of individual differences, language, culture, family and community values on
learning
Motivation (Primary)
e Behaviorism
Social Cognitive views (e.g. Bandura), efficacy, modeling.
Cognitive views (goal theory, intrinsic-extrinsic motivation, expectancy value theory)
Humanistic — Maslow’s Hierarchy of Needs
Role of affect in motivation (e.g. anxiety)
Applications for designing and supporting classroom instruction
Instructional Strategies (Secondary)
e Major types of instructional strategies and how these are related to human
development and theories of learning.
Assessment (Primary)
o Types of assessments
o Characteristics of assessments
e Understanding of measurement theory and assessment-related issues (standardized,
norm-referenced, criterion-referenced, achievement and aptitude)
Management and discipline (Secondary)
e Principles of classroom management and their relationship to theories of human
development, learning and motivation.

Course Assessments

Most instructors use a variety of types of assessment in this course as that is consistent with
recommended practices for K-12 students. Common forms of assessment apart from traditional
midterm, final examination, and class participation include:
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Case Studies

All instructors should use case studies as part of their assessment because PRAXIS IT:
PLT is case-based. The majority of the popular text books now include a variety of case
studies. Case studies can be used in a variety of ways, e.g.

o Essay questions. Students answer take-home or in-class essay questions based case
studies. Essays are graded on how well students describe and apply relevant
educational psychology concepts.

o Case study quizzes; Students complete quizzes bases on case studies. Quizzes may
contain multiple choice and/or short constructed responses. The quizzes may be open
or closed book.

o Construction of case studies. Students, alone or in groups, construct case studies on
some assigned part of the textbook or readings. (Construct a case study based on a
tutoring relationship with a student. Reference the case study text and have the
candidate analyze and present the case study.)

Reaction Papers/Journals

o Students write 3-4 page reaction papers on a subset of the chapters assigned

o Students keep a journal which includes their notes on the readings, notes taken during

class, and notes on personal reflections. Instructor periodically reviews and grades
journals.

Observation Reports

Students report on some field experience. This experience may be arranged by the
institution or the student may arrange it on their own following course guidelines.
Examples include:

o Identify levels of reasoning of students as preoperational, concrete operational, and
formal operational

o Identify and analyze examples of Zone of Proximal development in the classroom

o Report on student-teacher interactions during observation or “mini” teaching
experience

o Observe students’ cognitive processes such as attention span, short term and long
term memory, metacognitive processes, higher order thinking

o Apply motivation theories and concepts in the classroom e g., goal theory, learned
helplessness.

o Observe behaviorism in everyday life, i.e., analyzing adult-child public interactions
(e.g. supermarket, swimming pool, toy store) in behaviorist terms

o Bilingual interview: Students interview a bilingual immigrant in order to understand
the challenges of learning a second language and adapting to a new culture.

Article Reviews

Students are either given an article to review or select one with the approval of the

instructor. The review should include a description of the study’s purpose, methodology,

results, critique and applications for classroom teaching.

INTASC Paper:

Student write a 8-10 page paper summarizing how the information gaining in the course

addresses INTASC/Ohio Standard B, i.e., Student learning, and/or Standard F, Learning

environment (Note: INTASC- Interstate New Teachers Support Consortium, More

details are available from the http://www.ode.state.oh.us/teaching-

profession/teacher/certification_licensure/ and hitp:/www.ccsso.org/ (under “Projects )
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Research paper

Students individually or in small groups address some issue covered in the course
syllabus (e.g., uses and misuses of IQ tests). Students must show evidence of research in
contemporary journals or books and cite references in APA style.

Presentations

Students present individually or in small groups some part of course content, research
article summaries, research papers etc. A rubric for assessing the presentation is often
given to the presenting student(s) and their peers who help evaluate the presentation
Reflection Papers

At the end of the course students reflect on what they major ideas, themes they have
learned from the course, what else they hope to learn about these ideas/themes, and how
plan to acquire this knowledge.
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Instructors’ Guide:
Educational Psychology
Regional Collaboration on Teacher Education

Reviewed by Patricia Hart, University of Dayton, for use by West/Southwest Region
April 2, 2004

Preservice teachers in Ohio are required to have knowledge typically contained in an
introductory educational psychology course. This document summarizes the agreements the
instructors in the North East Ohio institutions made about the content and focus of this course.

Summary agreements:

o 3 semester credits

® Preregquisite: Introduction to Psychology (The articulation agreement will inform
students that Cleveland State University will also require child or adolescent
psychology.)

e Core topics are listed in the syllabus guidelines and their relationship to the PRAXIS II:
PLT test that all newly licensed teachers must pass is outlined below.

* All instructors will teach students how to read, evaluate, and apply concepts from case
studies

o Field experiences will be detailed in the articulation agreement (This is of particular
concern to the University of Akron)

* Students in the 2-year institutions will produce an artifact and reflection.

Curriculum Alignment and PRAXIS II: PLT

All newly licensed teachers in Ohio must pass the pencil-and-paper standardized test: PRAXIS
II: PLT (Principles of Learning and Teaching). The majority of the content in that test is material
traditionally taught in preservice educational psychology courses, so it is important that
instructors cover the content outlined in the syllabus section of this document in order to help
prepare students thoroughly.

PRAXIS II: PLT is case study based so it is crucial that all instructors teach students how to
read, evaluate and apply concepts from case studies. The recommended text books contain case
studies and two additional sources of case study books are also listed. Students find learning to
read case studies difficult. Some useful information on how to teach using case studies can be
found in: Sudzina, M. R. (Ed.), Case study applications for teacher education: Cases of teaching
and learning in the content areas. Boston: Allyn & Bacon (Available from OHIOLINK)

Much of the writing in the current literature about the power of using case studies in teacher
education stresses the importance of students learning to take multiple points of view — this is
crucial for beginning teachers but unfortunately there are right answers on PRAXIS II: PLT! To
understand the test, instructors new to teaching Educational Psychology are urged to read the test
guides booklets, and also take the PRAXIS II: PLT test (www.ets.org). Institutions are

reimbursing instructors for the test fee. Ohio preservice teachers must take one of three versions:
PreK-3 (Fall 2004), 4-9 or 9-12.
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Below is a summary of the content of PRAXIS II: PLT (see www.ets.org) and its relationship to
the Educational Psychology course. Topics are categorized as having primary, secondary or no
focus in the education psychology course, In the Syllabus outline, the topics to be covered are
organized in the same way as many of the educational psychology text books.

Table 1:

Content Guidelines for Educational Psychology Course: Alignment with PRAXIS II: PLT

PRAXIS II:
PLT Category

Topics

Course
Focus

1. Students as
Learners

33% of the
PRAXIS II: PLT
test

A. Student Development and the Learning Process

Theoretical foundations about how learning occurs: how students
construct knowledge, acquire skills, and develop habits of mind;
Examples of important theorists and Important terms that relate to
learning theory

B. Students as Diverse Learners

1. Differences in the ways students learn and perform
Learning styles, Multiple intelligences, Performance modes,
Concrete operational, thinkers, Visual and aural learners, Gender
differences, Cultural expectations and styles

2. Areas of exceptionality in students’ learning
Visual and perceptual difficulties, Special physical or sensory .
challenges, Learning disabilities, Attention Deficit Disorder (ADD);
Attention Deficit-Hyperactivity Disorder (ADHD), Functional
mental retardation

3. Legislation and institutional responsibilities relating to exceptional
Students
Americans with Disabilities Act (ADA), Individuals with Disabilities
Education Act (IDEA), Inclusion, Mainstreaming, and "Least
Restrictive Environment", IEP (Individualized Education Plan),
including what, by law, must be included in each IEP

4. Approaches for accommodating various learning styles,
intelligences, or  exceptionalities
Differentiated instruction, Alternative assessments, Testing
modifications

5. Process of second-language acquisition and strategies to support the
learning of students for whom English is not a first language

6. Understanding of influences of individual experiences, talents, and
prior learning, as well as language, culture, family and community
values on students' learning
Multicultural backgrounds, Age-appropriate knowledge and
behavior, The student culture at the school ,Family backgrounds,
Linguistic patterns and differences, Cognitive patterns and
differences, Social and emotional issues

C, Student Motivation and the Learning Environment

Primary

Primary

Secondary

Secondary

Secondary

Secondary

Primary

Primary
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1. Theoretical foundations about human motivation and behavior
Important terms that relate to motivation and behavior

2. How knowledge of human motivation and behavior should influence
strategies for organizing and supporting individual and group work
in the classroom

3. Factors and situations that are likely to promote or diminish
student's motivation to learning, and how to help students to become
self-motivated

4. Principles of effective classroom management and strategies to
promote positive relationships, cooperation, and purposeful learning

“SW suggests making #4 (above) a primary course focus, not

secondary as it is here.

Primary

Secondary

II. Instruction
and Assessment

33% of the
PRAXISILI: PLT
test

A. Instructional Strategies

1. Major cognitive processes associated with student learning
Critical thinking, Creative thinking, Higher-order thinking,
Inductive and deductive thinking, Problem-structuring and problem-
solving, Invention, Memorization and recall

2. Major categories, advantages, and appropriate uses of instructional
strategies
Cooperative learning, Direct instruction, Discovery learning
‘Whole-group discussion, Independent study, Interdisciplinary
instruction, Concept mapping, Inquiry method, Questioning

3. Principles, techniques, and methods associated with major
instructional strategies
Direct instruction, student-centered models

*SW suggests making #2 & 3 (above) primary course focus, not

secondary as it is here.

4. Methods for enhancing student learning through the use of a variety
of resources and materials
Computers, Internet resources, Web pages, email, Audiovisual
technologies such as videotapes and compact discs ,Local experts
Primary documents and artifacts ,Field trips, Libraries, Service
learning

B. Planning Instruction

1. Techniques for planning instruction to meet curriculum goals,
including the incorporation of learning theory, subject matter,
curriculum development, and student development
National and state learning standards, State and local curriculum
frameworks, State and local curriculum guides, Scope and sequence
in specific disciplines, Units and lessons
Behavioral objectives: affective, cognitive, psychomotor
Learner objectives and outcomes

2. Techniques for creating effective bridges between curriculum goals
and students' experiences
Modeling, Guided practice ,Independent practice, including
homework, Transitions, Activating students' prior knowledge
Anticipating preconceptions, Encouraging exploration and problem-
solving, Building new skills on those previously acquired

C. Assessment Strategies

Types of assessments,

Secondary

Secondary

Secondary

Primary
Primary
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Characteristics of assessments,
Scoring assessments
Uses of assessments

Understanding of measurement theory and assessment-related
issues

Primary

1II.
Communication
Techniques

11% of PRAXIS
10: PLT test

1. Basic, effective verbal and nonverbal communication technigues

2. Effect of cultural and gender differences on communications in the
classroom

3. Types of questions that can stimulate discussion in different ways for

particular purposes

Probing for learner understanding, Helping students articulate their
ideas and thinking processes, Promoting risk-taking and problem-
solving, Facilitating factual recall, Encouraging convergent and
divergent thinking, Stimulating curiosity

Helping students to question

v.

Profession and
Community

22% of PRAXIS
I0: PLT test

A, The Reflective Practitioner

1. Types of resources available for professional development and
learning .
Professional literature, Colleagues, Professional associations
Professional development activities

2. Ability to read and understand articles and books about current
views, ideas, and debates regarding best teaching practices

3. Why personal reflection on teaching practices is critical, and
approaches that can be used to achieve this

B. The Larger Community

1. Role of the school as a resource to the larger community

2. Factors in the students' environment outside of school (family
circumstances, community environments, health and economic
conditions) that may influence students' life and learning

3. Basic strategies for involving parents/guardians and leaders in the
community in the educational process

4. Major laws related to students' rights and teacher responsibilities
Equal education, Appropriate education for handicapped students,
Confidentiality and privacy, Appropriate treatment of students,
Reporting situations related to possible child abuse

Secondary

Course Artifact

All preservice teachers in Ohio must now develop a working portfolio as they progress through
their teacher education program.

The portfolio is used to determine if they have reached proficiency in the 10 INTASC/OHIO
standards. (INTASC- Interstate New Teachers Support Consortium). These standards are on the
Table 2. The Educational Psychology Course has a primary focus on Standard B: Student
Learning and F:Leamning Environment. It has a secondary focus on Standard C: Diversity of
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learning (Most 4-year institutions have a special course on student diversity) and H: Assessment.
The Educational Psychology course helps preservice teachers develop knowledge and
dispositions about assessment but it does not focus on developing performance skills (e.g.,
developing a classroom assessment plan).

The portfolio consists of a series of artifacts - a product of some type and a reflection about the
product and its relationship to institutionally-determined standards. While each 4-year institution
develops its own standards and scoring rubrics, they are based on INTASC standards.

Students need to have an artifact from their Educational Psychology course that demonstrates
their developing competence in INTASC Standard B and/or F. The articulation agreement details
how institutions will accept artifacts from other institutions.

*SW suggests that the artifact be a case study.
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Table 2:
Educational Psychology and INTASC/OHIO standards

Planning
instruction
Strategies
Environment
Development

»| Subject matter

%| Student Learning
Learners

| Student Support

@| Communication

Q| Diversity of

= Assessment
™| Professional

INTASC/OHIO
Standards

=]

| ®| Instructional
¥ ™| Learning

Educational
LPsychology

o
w
w

*

Note: P = primary focus; S= secondary focus, * Knowledge and dispositions taught in this course but not
performance

More details on the INTASC standards are available from the http://www.ode.state.oh.us/teaching-
profession/teacher/certification_licensure/ and http:/www.cesso.org/ (under “Projects )

Recommended Text books

Eggen, P., & Kauchak, D (2004). Educational Psychology :Windows on Classrooms ( 6™
edition. Upper Saddle River, NJ; Merrill, Prentice-Hall.

Ormrod, J. E. (2002). Educational Psychology: Developing learning (4" edition). Upper Saddle
River, NJ; Merrill, Prentice Hall. (The publisher should be willing to package the
textbook with the very helpful case study book : Jackson, D. L., & Ormrod, J. E. (1998).
Case studies: Applying Educational Psychology. Upper Saddle River, NJ: Prentice Hall.

Sternberg, R. J., & Williams, W. M. (2002). Educational Psychology. Boston: Pearson Allyn &
Bacon.

Slavin, R. E. ( 2003). Educational Psychology: theory and Practice ( 7" Ed,). Boston: Pearson
Allyn & Bacon.

Woolfolk, A. E. (2004). Educational psychology ( 9® ed). Boston: Pearson Allyn & Bacon

Additional Case Study Book:

Greenwood, G. E. & Fillmer, H. T (2002) Educational Psychology Cases, 2/E . Upper Saddle
River, NJ: Prentice Hall.

*SW suggests an additional case study book:

Kauffman, Moslert, Trent and Hallahan (2002) Managing Classroom Behavior: A Reflective

Case Based Approach 3/E. Boston: Pearson Allyn & Bacon.

10
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NOTE: Pearson Education currently owns all the text book publishers listed above. Details about

the books and forms to complete to apply for examination copies are available from their
website:

http://www.pearsoned.com/higher-ed/index.htm.,

1




[image: image22.jpg]Developed by Northeast Ohio Regional Collaboration Version 8/03/04
Regional Collaboration for Teacher Education

Summary of Curriculum/Articulation Team Meeting for
Syllabus Creation for Individuals with Exceptionalities

Reviewed by R. Sapona, University of Cincinnati, for use by West/Southwest Region
March 25,2004

Edited with Contributions from College of Mount St. Joseph Faculty

April 5,2004

Meeting Date: June 25, 2003
Meeting Place: Stark State College

In attendance (see photocopy of membership roster):

Linda Billman, Ashland University

Deborah Webster, Cleveland State University

Clara Jean Hall, Cuyahoga Community College

John Romanek, Jefferson Community College

Melody Tankersley, Kent State University (appointed Team Leader)
Laula Larson, Lakeland College

Michele Henes, Lorain County Community College

Barbara Sposet, Notre Dame College

Libby Roll, Stark State College

Carrilyn Long, Stark State College

Evonn Welton, University of Akron

Virgina Marion, Ursuline College

Jeannie DeFazio, Walsh University

Mary Lou DiPillo (for Sally Lewis), Youngstown State University

The results of the Team Meeting identified areas of focus for the Individuals with Exceptionalities course as titled
by the Regional Collaboration for Teacher Education. Following are the main topical areas, with descriptive
examples included, that must be included in such a course.

The team recognized that the focus of the course was to be on exceptionality as it relates to the education and life-
long learning and integration of children and youth with exceptionalities; it was agreed that a course that focuses on
exceptionality as a subsection of diversity was not an adequate substitution to address the purposes of the course we
came together to identify. It was further recognized that the structure of a specific course on exceptionalities may be
such that the topical areas are discussed within the framework of one specific area. For example, a course might be
organized primarily by Area of Exceptionality (e.g., Learning Disabilities, Developmental Disabilities, Gifted) and
within the discussion of each area of exceptionality, other topical areas are discussed as they relate (e.g., Diagnosis
of Learning Disabilities, Legislation regarding students with Learning Disabilities, Strategies/Accommodations
regarding students with Learning Disabilities, History of Learning Disabilities). Regardless of the organizational
structure, the topical areas delineated in the following section should be included in the course.
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{ Topical Areas

Descriptive Examples

Areas of Exceptionality/
Characteristics

Primary learning and behavioral characteristics of students identified for
educational purposes as having the following exceptionalities:
» Learning Disabilities
Emotionally or Behaviorally Disordered
Developmental (or Cognitive) Disabilities
Communication (Speech or Language) Disorders
Attention Deficit Disorders
Deaf or Hard-of-Hearing
Blind or Low Vision
Physical Disability
Multiple Disabilities
Low Incident Disabilities (including Autism Spectrum Disorder,
Traumatic Brain Injury, Deaf-Blindness)
* Gifted and Talented

In addition, issues of over and under representation of certain cultural and
linguistic groups will be introduced.

Aspects of multicultural and bilingual special education should be considered in
relation to characteristics associated with students who qualify for special
education services and how these characteristics may influence practices of
identification and service delivery.

Prevalence and the causes of should be discussed in relation to those areas of
exceptionality.

Diagnosis Considering the different areas of exceptionality (as included above), specific
information about each exceptionality in relation to the following should be
discussed:

o Definitions (e.g., federal, state)
o Classification Schemes (e.g., medical, school-based)
® Pre-referral intervention results
®  Assessment
Legislation

Legislation surrounding issues of the education of students with exceptionalities
and results of influential litigations should be identified and discussed in relation
to its historical context (influences), intent, and application. Specific points of
focus should include:

» Education for All Handicapped Children Act (PL 94-142)
Individuals with Disability Act (IDEA)
No Child Left Behind (NCLB)
Americans with Disabilities Act (ADA)
Section 504 of Rehabilitation Act
FERPA

Specific points of discussion should include the Least Restrictive Environment
(LRE), Due Process, Individualized Education Plans (IEPs), Free-Appropriate
Public Education (FAPE), and Nondiscriminatory Evaluation.
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Issues and Trends

Issues and trends related to educational service provision and societal integration
of students with exceptionalities should be discussed. Current issues and trends,
such as the following, should be delineated and discussed in relation to their
historical context, their influence, and their application:

e Inclusion (including continuum of placements; arguments for and against
full inclusion; models of mainstreaming such as collaborative
consultation, cooperative/team teaching)

Participation in proficiency testing and alternative assessments
Early Intervention

Transition from Secondary Services to Adulthood
Self-Determination/Self-Advocacy

Access to Technology

® Discipline Issues

Strategies,
Accommodations, and
Modifications

Considering the behavioral and learning characteristics of students with specific
exceptionalities, strategies for addressing students’ needs as well as methods of
accommodating or modifying instructional, management, and evaluation
processes should be identified and discussed. Specific areas of focus include:

©  Curricular Content Areas (e.g., reading, mathematics, language arts)
Oral Language
Comprehension
‘Written Expression
Study Skills
Social Behavioral Competencies
Positive Behavioral Support
Universal Design and Differentiated Instruction

Universal Design (Jackson, Harper, & Jackson, 2002, cited in Bauer and
Kroeger, 2004) “an effort to increase the likelihood that future curricula for
all students will (a) be accessible, (b) be interactive, and (c) enable the
progress of all students, whether or not they are identified as having
disabilities.” (p. 15)

Differentiated Instruction (National Center on Accessing the General
Curriculum cited in Bauer & Kroeger 2004) “Differentiated instruction
approaches learning so that students have multiple options for acquiring
information and making sense of ideas. Differentiated learning requires
flexibility, the variety and adjustment of curriculum, and delivery to leamers
in contrast to the expectation that students modify themselves for the
curriculum.” (p. 24) “Content, process, and products are the three key
elements of differentiation.” (Tomlinson, 2001, cited in Bauer & Kroeger,
2004, p. 24)

Parenting

Roles and values of families, as well as approaches to involving family members
in the educational process of children with exceptionalities are included. Topics
related to the following should be discussed:

e Family Characteristics (including issues of diversity related to parenting)

o Individualized Family Service Plans (IFSPs)

»  Effects of Disability on Families and Family Members

* Family-centered Approaches

Collaboration

Because the education of students with exceptionalities is a team-directed effort,
many professionals from varied backgrounds work together with parents and
care-providers to ensure effective practices are in place. Issues related to
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collaboration among parents, students, educators, other educational service
providers, and other professionals should be discussed. Issues include:

e Identification and Assessment

e Creating Individualized Education Plans (IEPs)

e Collaboration Methods

» Roles of Individuals

® Communication

Dispositions

In addition to enhancing knowledge regarding exceptionalities, another primary

purpose of the course is to influence dispositions of those taking the course.
Areas to consider include:

* Society

Individual Conceptualizations

Cultural

Values

Attitudes

Adherence to professional code of ethics
Life-long learning and professional development

Objectives for the course were identified through a content analysis of existing courses from the institutions
involved in this regional articulation meeting. The results identified the following seven objectives:

1.
2.

Students will be able to present current and historic foundations, theories, and philosophies of
special education as well as overviews of current issues.

Students will demonstrate an understanding of definitions, identification procedures, causes, and
prevalence of specific exceptionalities.

Students will demonstrate an understanding of continuum of placement options and service
delivery models for students with exceptionalities especially in relation to general education.
Students will demonstrate an understanding of legal issues as well as mandates and legislations
regarding the education of students with exceptionalities.

Students will demonstrate an understanding and knowledge of the similarities and differences in
cognitive, physical, cultural, social, emotional needs among students with and without
exceptionalities and the implications of those for education and living.

Students will demonstrate an understanding and knowledge of etiological factors and differential
characteristics of students with exceptionalities and the educational implications of these
characteristics.

Students will be able to present the effects exceptional conditions may have on an individual’s
life, including interpersonal relationships, social/emotional aspects, psychological factors,
intellectual functioning, and language development.

In addition to identifying key topical areas and objectives for the course, the team discussed experiences that would
enhance student learning. The team agreed that a field experience component should be included in the course. The
purpose of the field experience is to provide students an opportunity to interact with persons with disabilities, their
families, and/or professionals to provide services to them. There were no specified places (e.g., schools, agencies,
group homes) or activities (e.g., observation, interview) identified for the field experience component, but the team
agreed that it was the contact with those persons that was important and that places and activities should be decided
based on local community availability. The team also agreed that simulations of using equipment and technologies
that assist persons with disabilities could be included in the field experience component. *It should be noted that

some teacher preparation programs may require additional field experience hours and/or activities as necessitated
by their licensure (including portfolio) requirements.
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The team also recognized the importance of using artifacts to document the knowledge, skills, and attitudes of
students completing this course. The artifacts should be guided in the institution’s rubric for evaluation, but
connected to the goals of the course. The team suggested artifacts such as the following as appropriate (the list is
not intended to be comprehensive or directive, but is provided as examples of appropriate artifacts):

»  Compare/contrast characterizations of persons with disabilities depicted in film or manuscript with the
information presented about specific areas of exceptionalities through the course. Discuss such areas as
characteristics of exceptionalities, services provided, and family involvement.

Reflect on the field experience through documentation of expectations, observations, challenges, and
surprises. Relate the field experience to information presented through the course.

Interview students with exceptionalities, their parents, educational service providers, and/or other
professionals regarding their experiences.

Compare observations of different educational settings in which students with disabilities are taught (e.g.,
inclusive/integrated classrooms, self-contained classrooms, special day treatment schools).

Identify community resources and create a brochure for other professionals or for families of available
services and their roles.

Create reports, posters, flyers, or brochures that provide information about exceptionalities.
Conduct weekly quests regarding current issues in the education and integration of persons with
exceptionalities.

Suggested texts identified by the team:

Deutsch-Smith, D. (2001). Introduction to Special Education: Teaching in an Age of Opportunity (4" ed.). Boston:
Allyn & Bacon.

Hallahan, D. P., & Kauffman, J. K (2003). Exceptional Learners: Introduction to Special Education (9"‘ ed.).
Boston: Allyn & Bacon.

Hardman, M., L., Drew, C. J., & Eagen, M. W. (2002). Human Exceptionality: Society, School, and Family (1"
ed.). Boston: Allyn & Bacon.

Heward, W. L. (2003). Exceptional Children: An Introduction to Special Education. Upper Saddle River, NJ:
Merrill/Prentice Hall.

Turnbull, A. P., Turnbull, R., Shank, M., Leal, D., & Smith, S. J. (2004). Exceptional Lives: Special Education in
Today's Schools. Saddle River, NJ: Merrill/Prentice Hall.

Suggested References on Universal Design and Differentiated Instruction

Jackson, R., Harper, K, & Jackson, I. (2002). Effective teaching practices and their barriers limiting their use in

accessing the curriculum: A review of recent literature. Wakefield, MA: National Center on Accessing
the General Curriculum.

Tomlinson, C. (2001). How to differentiate instruction in mixed-ability classrooms (2™ ed.), Alexandria, VA:
Association for Supervision and Curriculum Development.

Topical Brief Summer 1998: A Curriculum Every Student Can Use: Design Principles for Student
Access. http:/cec.sped.org/osep/udesign.html

Suggested Case study guide: [now packaged with several intro to spec ed texts]

Bauer, A. M., & Kroeger, S. (2004). Inclusive classrooms: Video cases on CD-Rom — Activity and Learning
Guide. Columbus, OH: Pearson/Merrill Prentice-Hall.
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Introduction to Education

Final Draft Syllabus
Cathryn Chappell, Team Leader
Northeast Ohio Regional Collaboration for Teacher Education

Revised by the Ohio Board of Regents Education Transfer Assurance Guide (TAG)
Committee, May 27, 2004.

L COURSE DESCRIPTION

This course is an introduction to the teaching profession. Candidates utilize
readings, explore themes, participate in field experiences* and produce carefully
considered reflections in order to broadly explore the purposes of schools in society and

what knowledge, dispositions, and performances required to be an effective teacher
today.

1L COURSE GOAL/RATIONALE

The goal of this course is to introduce candidates to education as a profession and a
potential career. Candidates are encouraged to ask questions such as: What basic issues
surround the functioning of schools in society? What is a good teacher? Would I make a
good teacher? A course dealing with such questions early in the candidates’ educational

program enables them to make an informed decision regarding their possible teaching
career.

Under the goal of career exploration, candidates will explore six major themes as
identified in the Course Objectives. Within each theme, candidates will be encouraged to
relate to the issues involved as teachers and members of society. In exploring these
themes, an interdisciplinary approach should be used and may include many, or all, of the
following disciplines as they relate to education: history, philosophy, ethics, sociology,
anthropology, economics, finance, and political science. Below each of the six themes,
the theme is explained and examples of possible topics are listed that may be useful in the

exploration of that theme. Instructors will make choices about what specific topics to
cover under each theme.

III. COURSE OBJECTIVES

At the completion of this course, candidates are expected to 1) demonstrate familiarity
with each of the six themes as major components of a teaching profession and 2). cite

examples of specific issues for each theme and explain how the issues impact the field of
education.
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Six Underlying Course Themes:

. Standards-based Education — Introduction to the national and state professional
standards (including INTASC, PRAXIS 111, SPA’s, NCATE/TEAC, and state
academic content standards) which guide the practice of educators in today’s society.

. Professionalization — Exploration of the process by which people are socialized into,

and are rewarded, in the field of education, and the roles of institutions in determining

‘what it means to be a professional educator, or a member of the teaching profession.
Topic examples: Associations, unions and collective bargaining, vocation vs.
profession, tenure, salary, licensure, the teaching market, professional conduct.

. Diversity — Exploration of the various components of diversity, including an
awareness of multiple categories that teachers need to recognize and respond to in
their teaching, how these influence teacher expectations and student achievement, and
how diversity is related to a dynamic global society.

Topic examples: definitions of diversity, differences, affirmative action,

expectations and bias, culture, learning styles, bilingual education/ESL, inclusion
and exceptionalities.

. Democratic Issues/ Social Justice — Exploration of the purposes of education
historically and currently, for individuals, groups and society.
Topic examples: equity, achievement, opportunities/resources, funding, public vs.
private good, purposes of education (for example, education for citizenship, for
economic preparation, for liberal learning, for social and economic sorting, &tc.).

. Curriculum and Instruction — Exploration of a variety of theories of curriculum and
instruction and how personal values and beliefs are related.
Topic examples: standards of good teaching, diversity (adaptation and
developmentally appropriate practice), current trends in grade levels and subject
areas, political process of defining curriculum (considerations about for whom the
curriculum is designed), technology, formal/informal curriculum, basics of
instructional practice, beliefs about quality instruction.

. Legal and Organizational Issues — Exploration of the legal and organizational context
within which schools and teachers operate.
Topic examples: liability, roles and control at the federal, state and local levels,
ethical dilemmas, legislation (IDEA, ESEA), judicial decisions, financing.

IV. REQUIRED/OPTIONAL TEXTS (to be selected at the discretion of the
instructor and/or institution)
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V. INSTRUCTIONAL STRATEGIES/ACTIVITIES/TECHNOLOGY

Field Component*
‘While most aspects of instruction are left to the discretion of individual institutions, a
field experience should be included. This may fulfill one or more of the following
purposes:
1. to ground theory in experience
2. to assist in career exploration
3. as an introduction to the culture of teaching

The field component may include one or more of the following:

immersion in a specific classroom

exposure to diverse environments

one-on one contact with students, e.g., by tutoring

observation of multiple career options (early, middle, secondary, and
intervention)

classroom experience, e.g., assisting teachers

introduction to the politics of education (school board meetings, etc.)

e op

™o

*  If an institution’s course does not have a field experience, candidates who

transfer to some of the institutions will have to complete the field experience
requirements of the receiving institution following transfer. Fees may apply. If a
candidate transfers a course and field experience, both will transfer and be applied to

the major regardless of the inherent differences in the various institutions’ field
experiences.

VL. EVALUATION/STUDENT ASSESSMENT

Two components should be included as part of the evaluation and assessment of the
students in this course. They are as follows:

1. A Reflective piece or pieces, on field experiences and other aspects of the course, as

this is a career exploration course and encourages the development of reflective
practitioners.

2. A portfolio should be started for ongoing assessment and professional growth and
reflection. The portfolio should be organized according to an accepted framework for
teaching (e.g. INTASC, Praxis, a college model) and have sections for candidates to

file key assignments. Important assignments from this course should be included in
the portfolio.
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VIL BIBLIOGRAPHY (to be selected at the discretion of the instructor and/or
institution)

Standards Addressed in Course

Alignment with PRAXIS II Principles of Learning and Teaching:
e LB.6 - Students as Diverse Learners
IV.A.1, 2, & 3 - The Reflective Practitioner
IV.B.1, 2, 3, & 4 - The Larger Community
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INTASC/OHIO | A B C D E F G H I J
Standards

Introduction to P P P
Education

Possible Specific INTASC/Ohio Standards Knowledge, Dispositions, and
Performances addressed:

Standard C: The candidate understands differences in how students learn and provides
instruction to accommodate such diversity. The candidate:
Knowledge
* knows about areas of exceptionality in learning-including learning disabilities, visual
and perceptual difficulties, and special physical or mental challenges.
¢ understands how students' learning is influenced by individual experiences, talents,
and prior learning, as well as language, culture, family, and community values.
Dispositions
® believes that all children can learn at high levels and persists in helping all children
achieve success.
e appreciates and values human diversity, shows respect for students' varied talents and
perspectives, and is committed to the pursuit of "individually configured excellence."
e respects students as individuals with differing personal and family backgrounds and
various skills, talents, and interests.
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o is sensitive to community and cultural mores. The teacher makes students feel valued

for their potential as people, and helps them to learn to value each other.
Performances

creates a learning community in which individual differences are respected

seeks to understand students' families, cultures, and communities, and uses this

information as a basis for connecting instruction to students' experiences (e.g.

drawing explicit connections between subject matter and community matters, making

assignments that can be related to students' experiences and cultures.)

Standard I: The candidate analyzes past experience and pursues professional development

opportunities to improve future performance. The candidate:

Knowledge

o understands methods of inquiry that provide him/her with a variety of self-
assessment and problem-solving strategies for reflecting on his/her practice, its
influences on students' growth and reaming, and the complex interactions between
them.

o is aware of major areas of research on teaching and of resources available for
professional learning (e.g., professional literature, colleagues, professional
associations, professional development activities).

Dispositions
is committed to reflection, assessment, and reaming as an ongoing process.
recognizes his/her professional responsibility for engaging in and supporting
professional practices for self and colleagues.

Performances

o uses classroom observation, information about students, and research as sources for
evaluating the outcomes of teaching and learning and as a basis for experimenting
with, reflecting on, and revising practice.

e seeks out professional literature, colleagues, and other resources to support his/her
own development as a learner and a teacher.

Standard J: The candidate works with parents/family members, school colleagues, and
community members to support students' learning and development. The candidate:
Knowledge

o understands schools as organizations within the larger community context and
understands the operations of the relevant aspects of the system(s) within which he or
she works.

o understands how factors in the students' environment outside of school (e.g., family
circumstances, community environments, health and economic conditions) may
influence students' life and learning.

o understands and implements laws related to students' rights and teacher
responsibilities (e.g., for equal education, appropriate education for handicapped
students, confidentiality, privacy, appropriate treatment of students, reporting in
situations related to possible child abuse).

Dispositions

s is willing to consult with other adults regarding the education and well-being of

his/her students.

o respects the privacy of students and confidentiality of information.
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Performances

e makes links with the learners' other environments on behalf of students, by consulting
with parents, teachers of other classes and activities within the schools, counselors,
and professionals in other community agencies.

o establishes respectful and productive relationships with parents and guardians from
diverse home and community situations, and seeks to develop cooperative
partnerships in support of student learning and well-being.

e acts as an advocate for students.
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Educational Technology Syllabus

Reviewed by B. Mathies, Wright State University, for use by West/Southwest Region
March 26, 2004

Course Title: Educational Technology (varied titles will exist)
Course Number: (course level here)

Prerequisites: None

Credit Hours: 3.0 semester hours or 4.0 quarter hours

Course Meeting: 2 days per week or 1 day a week (200 minutes each day)
Lab Required: Yes (0 credit hours)

Catalogue Description:

Educational Technology for Preservice Teachers is a required course for all (delete all as some programs
have their own specific course) preservice teachers. It encompasses effectively identifying, locating,
evaluating, designing, preparing and efficiently using educational technology as instructional resources
in the classroom as (deleted as) related to principles of learning and teaching including legal and ethical
use. Students will develop increased classroom communication abilities through lectures, discussions,
modeling, laboratory experiences and completion of a comprehensive project. It is recommended that

this course be taken early in the student’s program of specialized study (Each site will have their own
timeframe). Offered every semester (quarter).

Instructional Objectives:

e INTASC/Ohio Standards: According to the INTASC/Ohio Standards, students will understand and

promote the following criteria through the effective and efficient use of educational technology:
o  Knowledge of Subject Matter

o Planning of Instruction
o The Learning Environment
o  Communication
o Professional Development
- P T -
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o PRAXIS 1l Standards: In alignment with the PRAXIS II Principles of Learning and Teaching,
students will demonstrate educational technology competencies in the following areas:

o Students as Diverse Learners - Differences in the ways students learn and perform: learning
styles; multiple intelligences; performance modes: Concrete operational thinkers and visual and
aural learners; gender differences; cultural expectations and styles.

o Instructional Strategies - Methods for enhancing student learning through the use of a variety of
resources and materials: computers, Internet resources, Web pages, email; Audiovisual

technologies such as videotapes and compact discs; local experts; primary documents and
artifacts; field trips; libraries; service learning.

1
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o Planning Instruction - Techniques for planning instruction to meet curriculum goals, including
the incorporation of learning theory, subject matter, curriculum development and student
development: national and state learning standards; state and local curriculum frameworks;
state and local curriculum guides; scope and sequence in specific disciplines; units and lessons;
behavioral objectives: affective, cognitive, psychomotor; learner objectives and outcomes.

o  Communication - Basic, effective verbal and nonverbal communication techniques

o  The Reflective Practitioner - Ability to read and understand articles and books about current
views, ideas, and debates regarding best teaching practices.

o ISTE Standards: To live, learn and work successfully in an increasingly complex and information-
rich society, students must use technology effectively. Within a sound educational setting, technology
can enable students to become capable information technology users, seekers, analyzers and evaluators,
Through the use of technology, students can become problem solvers and decision makers, creative and
effective users of productivity tools, communicators, collaborators, publishers and producers while
becoming informed, responsible and contributing citizens. In alignment with the ISTE Standards,
teacher candidates will demonstrate educational technology competencies in the following areas
o  Standard 1: Technology Operations and Concepts - Teachers demonstrate a sound
understanding of technology operations and concepts.
o  Standard 2: Planning and Designing Learning Environments and Experiences - Teachers plan
and design effective learning environments and experiences supported by technology.
o  Standard 3: Teaching, Learning and the Curriculum - Teachers implement curriculum plans that
include methods and strategies for applying technology to maximize student learning.
o  Standard 4: Assessment and Evaluation - Teachers apply technology to facilitate a variety of
effective assessment and evaluation strategies. ‘
o  Standard 5: Productivity and Professional Practice - Teachers use technology to enhance their
productivity and professional practice.
o Standard 6: Social, Ethical, Legal and Human Issues - Teachers understand the social, ethical,

legal and human issues surrounding the use of technology in Pre-K-12 schools and apply that
understanding in practice.

o Knowledge, Skills and Dispositions: The course will provide the requisite technical knowledge, skills

and dispositions so teachers can utilize technology effectively, efficiently and strategically in the
classroom.
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Course Goals:

o Unit I: Basic Technology Competencies - Students will develop basic technology competencies
through effective use of multiple operating systems in this unit. This set of knowledge and skills is
the first of two (three) sets of foundations for the rest of the semester’s (/quarters’s) activities. Upon
successful completion of this unit, students will be able to:

o Demonstrate understanding the basic components of an information system

o  Describe the essential components of multiple operating systems including hardware, (by
device and type), application software and networking technologies

o Identify the link between the information system processing model and operating systems

o Perform basic hardware and software troubleshooting

o Understand and use appropriate computer terminology

«  Unit II: Social, Ethical, Legal and Human Issues — Students will develop the basic understanding of

ethical, cultural and societal issues related to technology. Upon successful completion of this unit,
students will be able to:

« Demonstrate positive social and ethical behaviors when using technology.
= Discuss common uses of technology in daily and professional life and the advantages
and disadvantages those uses provide.
« Demonstrate knowledge of current changes in information technologies and the effect
those changes have on the workplace and society.
« Identify capabilities and limitations of contrmeporary and emerging technology
resources and assess the potential of these systems and services to address personal,
lifelong learning, and workplace needs.

« Make informed choices among technology systems, resources, and services.

« Work cooperatively and collaboratively with peers, students, and others when using ~ technology
in the classroom.

= Apply technology resources to enable and empower learners with diverse backgrounds,
characteristics, and abilities.

« Identify and use technology resources that affirm diversity.

= Model legal and ethical practice related to technology use.

« Facilitate equitable access to technology resources for all students.

« Practice responsible use of technology systems and software.
« Discuss basic issues related to responsible use of technology and information and
describe consequences of inappropriate use.
« Exhibit legal and ethical behaviors when using information and technology, and discuss
consequences of misuse.
= Promote safe and healthy use of technology resources.

e Unit III: Professional Productivity Applications - Students will develop the basic understanding of
productivity and utility software capabilities and be able to use a variety of applications. This set of
knowledge and skills is the second (third) of two (three) sets of foundations for the rest of the
semester’s /quarter’s activities, Upon successful completion of this unit, students will be able to:

o  Describe and use computer software productivity and utility application programs.
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Educational Technology Syllabus
Demonstrate the ability to create electronic developmentally appropriate teaching materials in a
chosen content area.
Demonstrate the ability to use technology for sharing electronic resources and communication
through the use of networks.
Demonstrate the ability to perform the installation and utilize functionality of selected
productivity and utility software applications to produce simple instructional materials using,
including:
= Set up, send and receive client/server and Internet-based email messages with attachments.
= The basic functionality and features of word processing software,
= Understanding the history and current state of the Internet and use of the World Wide Web
as a classroom resource and research tool.
*  The basic functionality and features of linear presentation technologies including
PowerPoint, Web pages and Web sites.
= The basic functionality and features of electronic grade book and/or spreadsheet (Excel)
software.
= The features and functionality in using file compression utilities.

= The advantages, features and functionality of creating and disseminating files in a portable
document format (PDF).
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Unit ITI(IV): Teaching with Technology - This unit focuses on the students’ understanding of using

existing and emergent educational technologies in achieving curricular goals including, classroom

management, curriculum design and instructional strategies. Copyright law, use of copyrighted

materials, software licensing and other ethical issues will be explored and discussed. (Also included

in new Unit IT) Upon successful completion of this unit, students will be able to:

o  Understand and apply all stages in the instructional design process for educational technology
planning.

o  Evaluate the strengths and weaknesses of existing and emergent educational technologies in
classroom integration.

o Successfully evaluate, select and incorporate media in designing instruction.

o Use of national (ISTE) and state (Ohio SchooINet) standards in evaluating software for
classroom use.

o Recognize, understand and incorporate the importance and relevance of copyright law and other
ethical issues in using technology resources and materials in the classroom for the purposes of
teaching. (also in new Unit II)

o  Demonstrate the ability to use technology to locate, evaluate and collect information from a
variety of sources (Information literacy).

Unit IV(V): Media Production - The ability to align curricular goals, instructional objectives and the
capabilities of electronic media is the intended outcome of this unit. Focus will be placed on
principles of effective visual design, specification of clear instructional objectives and the production
of electronic media in various digital and non-digital formats. Upon successful completion of this
unit, students will be able to:
o Demonstrate competencies in operating, troubleshooting and basic maintenance of instructional
technology equipment. ’
o Identify and incorporate several elements and principles of effective visual design in multiple
assignments, including:
= Scanning, manipulating and reproducing digital images
= Use of software for the desktop publishing of instructional products such as a brochure,
newsletter or poster
= Creation of digital audio and video
= Creation of an electronically-generated overhead transparency
= Modeling and creation of a traditional Web quest (six-part)
o  Demonstrate effective presentation capabilities of using instructional technology equipment and
completed visual design media to peers in class.

Final Project(s) - The final project(s) will (can) be an entirely electronic presentation that
demonstrates students’ abilities to integrate several forms of technology in the classroom. It will
contain artifacts from the duration of the semester/quarter, all archived to CD ROM or DVD. The
lesson plan will be in the chosen theme (grade, subject and topic) of each student and may include:
o Digital media (i.e. - scans)

Desktop publishing products (i.e. - brochures, newsletters, posters, transparencies)

Digital audio and/or video

‘WebQuests

Electronically-generated instructional materials

0 00O
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Course Assignments (Topics instead of Assignments?):

1.) Unit I: Basic Technology Competencies - Operating Systems
i) Windows
ii.) Macintosh
iii.) File and Folder Management
iv.) Networking (TCP/IP and FTP)
v.) Video
2.) Unit II: Social, Ethical, Legal and Human Issues
a.) Ethical, cultural, and societal issues related to technology.
b.) Responsible use of technology systems, information, and software.
c.) Positive attitudes towards technology usage.
i) lifelong learning
ii.) collaboration
iil.) personal pursuits
iv.) productivity
3.) Unit III: Professional Productivity Applications
a.) Email and Attachments (Client/Server & Internet-based)
b.) Word Processing (Microsoft Word)
c.) The Internet & World Wide Web
d.) Linear Presentation Technologies (Microsoft PowerPoint)
e.) Electronic Grade books and Spreadsheets (Microsoft Excel)
f.) Compression Utilities (WinZip, P K Zip, etc.) old
g.) Portable Document Format (Adobe Acrobat)
4.) Unit IIIV: Teaching with Technology
a.) Educational Technology Strategies
i) Instructional Design
ii.) Integration Strategies
iii.) Media Selection
iv.) Software Evaluation
b.) Electronic Research and Bibliography
c.) Information literacy standards
5.) Unit IVV: Media Production
a.) Media Production Assignments:
i.) Digital images (scanning and photographs)
ii.) Desktop Publishing (Brochures, Newsletters and Posters)
iii.) Digital audio and video
b.) Hypermedia (outdated, Multimedia is a better term) Production Assignments -
WebQuests
6.) Final Project(s)
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Possible Semester Course Schedule:
Week Topics Assignment
. © Windows and Macintosh Tutorials
1 Unit T Opersting Systems ° ?1(1; f[p Folder Management
. °
2 Networking o« FTP
= * Email (client/server & Internet-based)
2 Emal ® Attachments
4 ‘Word Processing * Microsoft Word
5 The Internet and the o Internet
Unit 1T WWW * Web Page Creation
6 Linear Presentations » Microsoft PowerPoint
7 Grade books & ® Microsoft Excel
Spreadsheets » Electronic Grade books
8 Utility o Compression Utilities
Software © Portable Document Format (PDF)
9 e [nstructional Design
Educational o Integration Strategies
10 Unit IIT Techno.logy o Media Selection
Strategies © Software Evaluation
11 » Concept Mapping
o Digital images (scanning and photographs)
12 Media  Desktop Publishing Assignments - Brochures,
Unit IV Production Newsletters and Posters
13 » Digital audio and video
14 © Web Quests
15 Final Presentation o Prepare artifacts
Possible Quarter Course Schedule:
Week Topics Assignment
] * Windows and Macintosh Tutorials
1 Opecingbystems o File & Folder Management
.
Unit 1 Netv'/orking o E%?/IP
2 ?h?[inemet and the o Email (client/server & Internet-based)
WWW e Attachments
o Internet
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3 Unit T Social, Ethical, Legal

e Positive social and ethical behaviors when using
technology.

eCooperative and collaborative working with peers,

atidl iz [esuss students, and others when using technology in the
classroom.
ORf::fomible use of technology systems and
software.
4 Word Processing ® Microsoft Word
5 Linear Presentations ® Microsoft PowerPoint
Unit TIT | Grade books, ° Microsoﬁ Excel
o Electronic Grade Books
6 Spreadsheets & ¥ Lais
Utility Software * Compression Utilities
e Portable Document Format (PDF)
7 Educational : Ih’if““?."“"‘égis‘g.“
Unit IV | Technology cgration Strategles
3 Strategies * Media Selection )
© Software Evaluation
 Digital images (scanning and photographs)
® Desktop Publishing Assignments - Brochures,
9 UnitV Media Newsletters and Posters
Production e Web Quests
*Web Page Creation
10  Digital audio and video
11 Final Presentation e Prepare artifacts
Resources:

International Society for Technology in Education (2002). National Educational Technology Standards

for Teachers: Preparing Teachers to Use Technology. Eugene, OR: ISTE.

Ohio Department of Education (2004). Ohio Content Standards: Technology. Columbus, OH, ODE.

Leaver-Duffy, J., McDonald, J., Mitzell, A. (2003). Teaching and Learning with Technology. Boston,

MA: Pearson.

http://www.iste.org/
http://cnets.iste.org/pdf/nets_brochure.pdf

http://www.ncate.org/
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The Ohio Transfer Module is intended to provide students with the foundational learning
experiences that will assure their ability to achieve success in upper-division coursework. The
Transfer Module may be a subset or the complete set of a college’s or university’s general
education requirements that represent a body of knowledge and academic skills common across

Ohio colleges and universities. It contains 54-60 quarter hours or 36-40 semester hours of
course credit in the following fields:

English composition
Mathematics
Arts/Humanities

Social and Behavioral Sciences
Natural and Physical Sciences

In general, Transfer Module courses should be selected from 100-200 level general education

courses. Each public college and university has a defined set of courses that constitute its
Transfer Module.

In the space below, please indicated the Transfer Module courses from your university that are
required/recommended for students pursuing an Intervention Specialist License. Also indicate
courses that are not currently part of the Transfer Module, but are at the introductory level (100-

200) and are a recommended part of the preparation for the teacher interested in pursuing the
Intervention Specialist license.

Required Transfer Recommended Transfer | Suggested Courses Not
Module Courses Module Courses Currently in Transfer
Module

Please return electronically to Donna Hanby at =

by September 1, 2004 as background information for the September 9 meeting
of the Teacher Education Articulation Committee.
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